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Planning the Program with the Home Tutor is part of the
preschool .program developed by the Spanish Dame Bilingual
Bicultural Project, Office of the Santa Clara County Super-
intendent of Schools, San ¥osé, California. The- book is
the basic resource for the program.manager and the hope
tutor trainer. Its primary purpQses are (1) to present an
overview of £he original project. its curricula, instruc-
tion, and evaluation and (2) to outline procedures for
setting up similar programs. In addition, Planning the
Program may be used as a referénce manual in any preschool
program.

The Spanish Dame publications are part of a continuing
effort by the Bissemination Center for Bilingual Bicultural
Education to provide relevant maté&rials to bilingual

.projects across the nation. Requests for information con-

cerning these titles and others should be addressed to the

-Pissemination Center for Bilingual Bicultural Education,

>

6504 Tracor Lane, Austin, Texas T8721. -

ol

v A -

. Juan D. Solfis, Director
Dissemigation Center for
Bilingual Bicultural Education

-
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The Office of the Superlntendent of Schools, Santﬁ
¢ Clara County, California, is proud to present this publi-
cation as a set of guidellnes and resource,/ materials for
educators interested in Spanish/English bilingual educa-
tion for ycung children. It is an outgrowth of a five-
year effort which has had notable success in this
‘county--the ESEA Title VII Spanish Dame Bilingual Bicul-
. tural Education Project, completed in June 1974, In
addition to impressive results with several hundred proj-
ect children, the project produced a validated curriculum
and a wealth of useful informatd&on about training per-
sonnel, operating a program, and evaluating results,

The ideas presented here Should be of special interqst
to you if your community includes young children whose
- primary language at home is Spanish and whose family in-
come is low, and if you are searching for
(1) an at-home teaching procedure to enhance concept
- formation and language development for children
' three to five years old
(2) ways to train women from the community as "home
teachers"

)

(3) ways to help the mothers of the children improve
their own informal teaching techniques within
‘the family. '
If you recognize this situation and these needs, you may
find considerable inspiration, motivation, and direction
in this publication.
Y, .
All the participants, children'and adults, who have given
so much of themselves to make the project succeed, are to
» be congratulated. We hope you will build upon what they .
hyve -begun. ‘ ' )

.. GLENN W. HOFFMANN
Santa Clara County
Superintendent of?Schools

VIOLA M. OWEN
- . Assistant Superintendent
. - Instructional Services

i‘ ix

‘ R ' 10)




Q
ERIC .

o

e

[ 3N

L]

w
4
?
.
N
‘
-
-
.
+

.

S "*?_’

I

)

°

i: )

/ &

PROGRAN  _ NWTBUTR

.
L Micatry, Protect Manager, penish e Milirgss Fioultarsl
Edu. ation 7 tdect - 4rricilum devel.yment mnd revisisa =
. °

9 .

Tar cessetre tope T sangs

Agusto Amador, s ompanying pian
Blanche Aremendfriz, teff XFditor, Dissemination enter for
Milingual Boactaral Flucstior - o4y 1ng [ 3 P

Swrdinetor, (ran sY wee 3 Lindus

Melen Arridia, Pres.no™
Al 1 velsument wrd resizion

B caltoral Prarect - curry

<
*ony Be i, “onsilting Artist, § cwemirstin fen er 2 r Bioirgual
“iea’tiret £4acat10n - o ver (EeSigns and artworx
Uer s enter, T g N
N
srecte tupen ¢

Jone howvann, Fiom faspect r, Fdu wtioue
Sf the aata "lere Zounty aafer §terdert
Avtistance “or Peoording arl,rgramnicg

Marfs Aitinieta Figar, Rilingua. ~cretary, “panis® .ame ki nguel

Boucturel rriect - typing
B

Te.if rnLe te R imiversityv, an

L]
win Flector, msc st dert,
ulsaral Nupplement

LI reml nutati noan re

Mary Prancillon, £2 ¢or sl Assistaunt, Vi AL e s e
Slars ity uper ntenden® T im 1 - eniting end ext.a, 0
spgarst 1 ns
rién wnifler, Preshoos C-orlinator, pamish Jame diar, el

Bicultural FYolest =  WrPifu,im tevelopment and yévis.on

wiCuerrs, “cnsulting Artist, Disses natisr Tenter fiv SiuTrngusl
Biru.tural Fiu gtinn - artwork
€

1nAtion tenter for i, wutis!

Pan Hafjer, “tarf fditor, .ias
Miccltarsl Fdusagion - edits
-

Patty Wil., Graphit Artist, Eflcetion serv ce tenter - wttv rk .
reh Aswistant, ganith leme

B1uingaal Broulturs) Progfet o compilong che CiWlturye wprgament,
assisting 10 the prepapfition of Plaming tre Program ok 9}--
Homa Tutor, and revising he nily urrtoulum sut e

sasulbe Jufrer, “ujtural Mes

Jonn Kruksr, Graphic Arcist, J®7iie 1 re Serta ©oars Tounty
Superintendent >f “Chools = artwork for flsonel snd 107
pasteran

tois Woeel, “1lingual Fda-atisn Resear~h Adsiztant, oparish
Omme Bilingusi Ticultural Protect - coord.nating pprdu ' o0
Sf the train. g packet

Stelvio %reci, Voeslyst for cassette tape of songs
T .

fahlis L8pes, Typist, Educstion Service lenter - typing

Melcher, Supervisor, Word frocessing Center, Fducaticn .
¥

Jognna
Service Center - typing

.

3
Sancy Montalvo, vocalist for -essette tape o songs

Graciels Ruaso, Bilingull Secretary, Spanish Dame Mrlingusl

Biculfursl Project - tyring revisions of The o1’y Dwrrioulum
rds end Spanish translstion ard narration of the slide- \ -

tape presentqtion
and

Dolores Robells, Minerva Viilarr si, Mome Tutor Trainers
Mmalis Cabral, Carmen lwcfu, Warfs Hernfnder, Toress Va(les,
Quadalupe Valdes, Home Tutors - input and suggestions

Stafford Thomas, Sraphics Arts Plenner, Office of the San‘s
Clara County Superintendent of Schools - photogrephy and
EZnglish narration of the slide-tape presentation

» -

Typiit, Education Yervice Center © typing
.

. .
Florencs Wagner , Jonsultant, Spanish Duse Bilingual Birulturslé
= <

Project - suggestions on format end styfe “







5

“

WHY PRESCHOOL BILINGUAL EDUCATION?
¢ .

Let's approach thée question "Why preschool blllngual educa—
tion?" by starting backwards from the word Teducation. '

Most of us no longer question the need for education. But
what about bilingual education? Sufficient research has
already been done to prove that, regardless of the lan-
guage in which a child begins to verbalize, the most impor-
tant point is that he begin to use language as 8 Wiy to

acquire knowledge., 7Tn bilingual educatior - ~~hool
system takes maximum advantage of the hor “sL lan-
guage by reinforcing it and using it as . ceaw off in-
struction. The positive side effects of the. approach are

that the child's self-esteem and, native language are main-
tained and the‘acquisition of Engllsh is more effective and

less traumatic (if traumatic at all). g
. ¢

Why a Home-Teaching Program? ‘

Given the value of bilingual education, why not reach the
child at the earliest possible age? Why not preschool?
Even better, why not preschool in his home--teaching the
child and, at the same time, h:iping his mother learn how
to teach him and her other-children.

When parents speak little English or speak it with little
confidence, there is“an automatic barrier between home

and the English-speaking school. The problem is to find
an acceptable and effective approach. Even if the child
might successfully learn and start using English very
quickly at school (this is unlikely since another language
is spoken at home) the parents and younger brothers and
sisters would -be left behind, so to speak. Such & situa-
tion would make almost impossible the school-home under-
standjng and cooperation which is essential to the child's
success in scheol.

Therefore, the home itself is seen as the starting place
for bilingual education. Such a plan requires special
care in devising a nonthreatening approach which parents
will be able to accept comfortably. The approach can
center around the use of "home tutors," recruited from
within the community and seen as friends, rather than
strangers or intruders. In such circumstances, home tutors
who know both languages and who share the problems of the
parents in other ways can represent the school in a

fairly ccmfortable, new experience for the children-and
parents.

14
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SPANISH DAME BILINGUAL BICULTURAL EDUCATION PROJECT

In recognition of the need for early bilingual education
and the potential value of a home-teaching program, the
Spanish Dame Zilingual Bicultural Education Project (ESEA

~Tit'e V1T) was begun in Santa Clara Counhty 4n 1969. The
T wis a five-year pilot program. It's purpoOse was
N >lop a home-teaching procedure which could imprcve
tne language development and concept formation of three-
and four-year-olds from homes in selected target areas
where the primary language was Spanish and the income
level was low. In choosing the specific area the project
would serve, two factors-were sought: a relatively stable
population and an already developed sense of concern for
and involvement in bilingual education.

Project Location s .

The Spanish Dame Project was located in Santa Clara County,
california, which includes an area of 1,305 square miles,
extends north and south for sixty miles, and has about
.1,166,000 people. The project had its headquarters at

San Antcnlo School in the Alum Rock Union School District:
and served children from San Antonio, Conniff, 'and Mayfair
Schools. The school district is on the east side of

San José, the county seat and largest city.

The county's population is about 1T percent Mexican
American. Among Callxornla counties Santa Clara has the
second largest number of Mexican American public school
childrern. At least half the families use Spanish as their
primary language.

Alum Rock District has about 15,800 students, 39 percent
Mexican American. San Antonio School has 366 students,
and 80 percent are Mexican American. Chlldren from
Spanish-sp king homes begin school with little or no
command of Engllbh the language of instruction, and thus '
fall behind their peers from the very beglnnlng of their
formal schooling. The prablem is compounded if they

/ﬁigggm to be poor, and most of them are. -

In 1969, when the median income for all houSeholds in the,
county was $11,000, the median for the area served by the
Spanish Dame Project was $7,600~ At San Antonio School

48 percent of the students came from homes supported by
Aid to Families with Dependent Children (AFDC). A further
index of need is the fact that fifty-two of the s%xty

.

e




children in San Antonio's preschool classes operated
under California's AB 1331 needed instruction in English
as a second language. All five of the AB 1331 preschool
units in the Alum Rock District-had waiting lists. (Note:
All children served by that state-sponsored program are
certified by the Welfare Department as to need.)

Project Ogggnization and Content

-~

-3
)

“The Spanish Dame Project whose LEA was the Office of the
Santa Clara County Superintendent of Schools—grew out of
the infterests and plapning efforts of that office. Pro-
fessional personnel from the county office and from its
Center for Planning and Evaluation (CPE)* were instrumen-
tal in shaping the project and in felecting a suitable
pilot site. They were assisted by an Interim Advisory
Committee of parents and others from the initial target
area.

The roots of the Project developed from the activities

of the CPE which had been focusing on preschool education
during the ye&rs Just prior to the beginning of the Spanish
Dame Project. In éollecting data op the subject, CPE

staff members were particularly impressed with the
preschool program developed by the Demonstration and Re-
geareh Center for Early Education at George Peabody College
for Teachers, Nashville, Tennessee. In that program black
mothers from the community were trained to teach in homes
on & one-to-one basis, instructing project mothers in
method®s and techniques for teaching their young childrern.
This idea was modified in line with another successful
program DARCEE (Demonstration and Research Center for

Early Education, George Peabody College for Teachers,
Nashville, Tennessee). From these two programs the working
model for the Spanish Dame project evolved. For the first
year the project undertook to train twelve women from the
community as home tutors. Each of them would work with a
group of five Mexican American preschool children in home
situations which also involved the mothers.

-During the five-year life of the project, the preschool
component of the Spanish Dame Project served 350 children
as well as another fifty who were participating visitors.

In addition to the preschool component, the project in-
cluded an inschool component during its second, third,
and fourth years. The component was designed to improve

8
¥opE was phased out in June 1973.
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Spanish language skills and to provide a tasic level of
English fluency for children in kindergarten and first
and second grades. During fiscal years 1971-1974, children
who had been in the preschool program were enrolled in
kindergarten, first grade, and second grade classes at
San Antonio and Mayfair Schools. Arrangements had been
made for the children who had had the preschool bilingual
experience to stay together in bilingual classes in

those grades. Teacher aides were provided by the project
and ESEA Title I to help implement that purpose. During
the life of the project, 280 children were served in this
way in grades kindergarten through two.

FOor more information on the inschool bilingual program

and results, refer to the annual evaluations (1969-T70 to
1973-T4) prepared by the Center for Planning and Evaluation
of the Office of the Santa Clara County Superintendent of
Schools (evaluation reports avallable through ERIC).
Information about the current inschool program funded

under ESEA Title VII and California AB 2284 may be ob-
tained from Alum Rock Unicn School District, 2930 Gary
Avenue, San José, California 95127.

-,

Oblectives of the Program

Although modified since 1969, the overall program obJjec-
tives were as follows:

® To maintain and improve Spanish.language skills and
to develop the English listening, comprehension, and
speaking skills of preschool children from low income
homes in which Spanish was the primary spoken lan-
guage

® To stimulate and improve the perceptual, develop-
mental, and concept formation-skills of the children
involved

® To provide opportunities for the children to ex-
perience success in their bicultural environment in
order to develop positive self-concepts and pride

» of heritage

® To recruit and train bilingual paraprofessional
community members as home tutors

® To train participants' mothers in methods and tecu-
niques of teaching all their children,

16 |




Student Selection

The following criteria based on Title VII ESEA guidelines
were used in selecting preschool participants:

1. Children recruited were

.. from the Alum Rock Umion School District in the
target areas of Mayfair and San Antonio Schools

.o at least three years old and not older than four »
years, ten months

.. not enrolled in another preschool program (i.e.,
day care, Head Start, California AB 1331, etc.)

. from low socioeconomic home environments

.. from homes in which Spanish was the primary spoken
language.

2. Project mothers needed to

.. be willing to participate in the class activities
when class was held in their homes

.. agree to see that their children attended classes
on a regular basis »%

.. be willing to let home tutors and the other four
children come into their homes once a week for

classes
-

.. beé willing to enroll their children in the program
for the entire school Yyear ’

.o indicate a willingness to participate in learning
activities provided in daily instruction.

Recruiting Students and Tutors

1. The children in the preschool program were recruited by

.. 1identifying younger siblings of students in target
area 8chools

.. door-to-door contacts made by the community liaison
worker and home tutors




word of mouth

.. the Distriet Superintendent's Bulletin
.. the local newspapers.
2. The home tutors were recruited through
- tge local newspapers
. Sganish—language radio stations
.. the Superintendent's Bulletin

.. word of mouth -

w

.. the Alum Rock Union School Distézct Classified
Personnel Department.

=

Home Tutors

The home tutor had to \
.. have bilingual speaking and reading skills
.. be sensitive to the needs of children

.. demonstrate good Jjudgment

.« 1interact positively with other staff members as
well as with project parents

.. be in good health

.o have a sense of humor

.. be able to communicate to parents the objJectives-
of the project

.. have a desire to continue her education.

Home tutors received eight hours of training every week

during the project year plus ninety-five additional hours

of preservice and inservice training--a total of 375 hours

during the year. The training program, led by the staff ~
members and other consultants, covered a number of sub-

Jects: methodology and techniques of teaching bilingual

children in early childhood; cultural awareness and

history; early childhood growth and development; psy-
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chology of early childhood education; English as a second
language; parent involvement; communicative skiilsj use of
equipment; methods and techniques of teaching science,
social environment, art, music, math, and co%gitive skills.

When the project was underway, each home tutor involved
project mothers as much as possible in the daily lesson
activities. In this way each mother's knowledge of what
and how to teach her own children was strengthened.

Each home tutor worked five hours daily, Monday through
Friday, on regular school days. At least 2 1/2 hours of
each day were spent instructing the group of five preschool™
children. The tutor spent one hour evaluating the day's "
lesson and planning the following day's activities. -
Lesson time varied slightly depending on the activities for
the day. Time was also allotted for travel, picking
up and returning children to their homes-, and visiting
parents after ¢lass. Each parent was visited at least once
‘a wéek. During these visits the home tutor left materials
with the parents to reinforce the concepts being stressed

o in the daily lessons.

Instruction: The Dafly Curriculum Guide and the ESL Program

Since Spanish preschool instructional materials were almost
nonexistent, developing a new curriculum was imperative.
The staff developed a complete two-year program, including
both daily lessons and English as a second language. The
program was piloted for four years and refined during the
’ fifth year. <he Daily Curriculum Guide, Years I and II,
written in both English and Spanish, is to be used as the
basis for Spanish instruction. The 9aily lesson plans for
the first year (thirty weeks) are intended for three-year-
olds; and the second year (thirty=-four weeks), for four=--
year-olds. The activities include language development
and concept formation tasks especially designed for
three- and four-year-old Spanish-speaking children.

The Daily Curriculum Guide, Year I, is used for three
months with Spanish as the medium of instruction. During
this time the children are exposed to listening exercises
in English. After this initial period the-English-as-a-
second-language curr-culum is incorporated into the daily
lessons. By the end of six months, equal instructional
timé is allotted to .each language. The first-year EST
curriculum has seventeen weeks of daily English instruc-
tion; the second year has twenty-two weeks. With four-
year-olds, instruction in both languages begins the first .,

v
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week of school. °

Home tutors utilize every, possible opportuﬂity to encourage
oral language development while exposing the children to
nevw learning situations through both curricula. The .
lessons, somewhat structured and teacher-directed, provide
the children with many opportunities for creativity and
individualized progress. The children are never made to
feel ashamed or upset for not achieving a pargicular .goal
at a certain time. They are constantly encouraged and
praised fcr their efforts to accomplish certain physical

or cognitive tasks.

Because the preschool children for whom the program is
designed eak primarily Spanish, instruction during the
first few Months is only in Spanish. English songs and
finger plays are introduced to help the children learn to
listen to new English sounds. The structured English-as-a-
second-language curriculum increases the children's ability
to comprehend and converse in English, augments their
vocabularies, and helps them build sentence patterns.

Both curricula are written so that the materials can be .
paced as the children become ready for more difficult ana
more challenging activities.,

The daily lesson plans state the objectives, the activities,
and the materials needed for each lesson. Procedures are
then described in detail in Spanish and English. The
isexperienced tutor may refer to the detailed script in

the procedures section for organization of the lesson,

., English and Spanish vocabulary, and tips on effective
‘delivery of the lesson.

Language development is stressed daily, and much effort is
put into the total physical and mental development of each
child. The curriculs stress verbal and physical efficiency;
"increase the child's knowledge and pleasure in his en-
vironment; and develop good self-concepts, bicultural
awareness, and pride of heritage. Many of the materials

and activities are gegred for home teaching so most of the
curricula materials can be easily made by project parents.

Inﬁtructional objectives cover the following areas:

R ‘Cognitive Skills

.. Language Development - Spaniéh and English

11
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.. Concept Formation »
Color Voiume
Shape Position
Numbers . Motion
Size Time
Measurement Weather/Seasons
Quantity Science

.« Perceptual Development- °

Kinesthetic-Tactile Discrimination
Taste-~0lfactory Discrimination
"Visual Discrimination

Auditory Discrimination

ﬁsychomotor Skills - Motor Skills

.. Small Muscle Coordination
.. Large Muscle Coordination
4 .. Directionality

Affeetive Domain - Environment
«

es Self-Avareness

.. Positive Self-Concept
.. Health and Safety

.. Community Awareness
s Cultural Avareness --

These concepts are presented to the children by means of
the following activities: discussions, stories, puzzles,
rhymes, poems, songs, finger plays, dramatic plays, role
playing, puppets, games, educational toys, painting, .
drawing, playdough and clay, balls, arts, crafts, cultural
artifacts, indoor and outdoor structured and free play,
films, slides, records, flannel board presentations,
cassette tapes, Phono-Viewers, photographs, small charts,
and peg boards.

Parent and Community Involvement

Parent participation and the training of paraprofessionals
from the community were two of the emphases of the Spanish
Dame Project. The role of the home tutor has already been
discussed. . ’
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The program was periodically reviewed by two committees.
The Parent Advisory Committee was kept current on the
project's progress and in turn provided input from all
segments of the involved population. It also provided
feedback on planning aud expansion of the program. The
Administrative Advisory Commititee included the target
school principals and early childhood specialist, the
administrative staff from the Office ‘of the Santa Clara
"County Superintendent of Schools, and the Spanish Dame
evaluator and staff, This committee served to keep dis-
trict personnel abreast of the program's progress and of
project problems relative to the school environment.

Inschool Progran

The objective of the inschool program was to improve and
maintain Spanish language skills and to develop English
listening, comprehension, and speaking skills of children
whose primary language was Spanish and who were in klnder-
garten, first grade, and second grade.

The inschool sbilingual .cldsses included students with
bilingual preschool experience plus other children, in-
cluding some from the California AB 1331 program and Head
Start. Ethnic backgrounds represented were Mexican
American, Black, and Anglo. Each class had approximately
thirty to thirty-five children and used the bilingual
materials being piloted by the Spanish Curricula Develop-
ment Center in Miami.

Staff

The Projeet Manager was responsible for

.. the overall direction, coordination, and super-
vision of the project

preservice and inservice training
curriculum development with assistance of, staff
maintaining communication with the Office of Santa

Clara County Superintendent of. Schools, Project
Coordinator, and school district personnel

.
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.. completion of project tasks at the time indicated
in the application for fiscal control at project

level . ¢
.. 1internal process/product evaluation ,
.. completion of all necessary forms and reports as C
specified in the Title VII Guidelines and Grant .
Award Document . :

a

.. the dissemination of project information and re-
™~ sults to appropriaie publics.

The Preechool Coordinator was responsible for

.. assisting the project staff in the development of
curriculum materials and methods

.. evolving recruiting - -procedures for home tutors,
children, and mothers

o

.. preserviee and inservice training and supervision :
of home tutors ) . y
“ .o 3331st1ng in developing instruments to assess
children's growth in the acquisition of Spanlsh
. and English.
The Inschool Coordinagtor was responsible for ’
. .. providing preservice and inservice training ‘to
teachers and instructional aides involved in the T
B B bil;ngual program .

' e supervising and evaluating instructional aides with
the classroom teachers

o

.. evaluating the classroom teacher with the school R
principal, in relation to bilingual teaching

.. working closely with consulting curriculum
specialists in developing a kindergarten curriculum
guide

r

.. evaluating materials for instruction at all-grade
levels

.. working closely with the community liaison to pro-
vide additional resources f8r~teachers in order to
brlng the school and home closew together .

» -

1k
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.. working with the Preschool Coordinsator to attain a
smooth transiﬁ;on from .preschocol to inschool.

The Community Rescurces Assistant (commumty liaison) was
respon51ble Mo

.. identifying services available through various
agencies and organizations
- <
.. working closely with project staff to determine
family needs that could be met through existing
agencies, organizations, and individuals within
the county ~
«« working with project staff “and agencies in an
effort to meet needs without costly duplication’of
. effort )

.. providing speakers from community agencies for
inservice training

e * .

... assisting in recruitment of project children
.. following up on referra's to meet health needs

.o developlng community interest and part101pat10n
in project activities.

t

Other personnel included one full-time and ohe half-time ‘
bilingual secretary. . . . ‘\

Evaluation Design and Results

Spanish Dame sought the following evaluative data:

.. measurement of improvement in the level of school
readiness among preschoolers, including diagnosis
and treatment of developmerital capacity
(perceptual and other motor skills) .

. analysis of the home-learning environment

.. measuremeAt of language and concept development

.. normative data on the populations served.

Few evaluation instruments were available and DARCEE,
one of the model programs, had developed only performance |
criteria and evaluation for five-year-olds. .

5 -
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To attain statistical accuracy, the evaluators from the
Center for Planning and Evaluatijon used many comparison

and control groups to analyze the test results:
three-year-olds receiving no formal instructionj. four-year-
olds in a nonbilingual, AB 1331 preschool programy and
five-year-olds in a traditional, nonbilingual kind.rgarten
class. The control groups consisted of children with the
same ethnic, socioeconomic, and geographic representation
as those in the projeet. Control group fhildren, however, °
used substantially more English and less Spanish than
children in the bilingual project and had parents with
somewhat higher educational levels than those in the
bilingual project. From the Yeginning the evaluators
recognized the problem of a lack of equivalent .comparison
groups to keep results bias free.

For each of the four years evaluated, Spanish Dame Project
children generally showed greater gains than respective
_comparison and control groups (a) in language development
in English and Spanish and (b) in performance and develop-
mental tasks. ‘

Funding

+
Depending on the-extent of the prdject, a program similar
. to Spanish Dame can operate serving eighty preschool stu-
dents with sixteen home tutors, a project director, and a
preschool coordinator for less than $80,000 per ten-month [
fiscal year. The program would.cost less using Vo
unteers,* mothers, or work-study- students to teach 1n the
homes. - ’ -

El o ~

-
+
Y . v
-

Spanieh Dame's Cost of Operdition

.

1969-70  Preschool only ) $ 81,500
1971-72 Preschool and Inschool . $17L,638
1972-73 . Preschool and Imschool” $155.,183 -

1973-Th Preschool and Develop-
meait af Training Packet $123,549
¥

Ry
-

- ¢
These figures do not accurately reflect the cost of
operating. the preschool, program only. They are altere

-

# The disadvantage, howeverf/of ksing.volunteers i
possible lack of consistency in'theif_httendanc

) . -




by cost of living increases,
personnel,

served.

S/

.

increased costs for addition
and incfeased.gosts.for additional children

t Ripple Effects of the Program - -

@® Parents , \ '

.

1 N

o ChildKen - -

» o
. .

A homé:t&gching approach encouraged pareénts to

. take an active interest in ,their child's educa-

tion, and mothers were made aware of the impor-
?ant roles-they play during preschool years.
Through participation in the Parent Advisory
Group, parents learned ways to change and deter-
'‘mine their children's educatlons.

More than half the Spanish Dame parents ‘took
Ehgllsh-as -a-second-language classes, ¢

-

Younger children in the home were engsed to an
eduqatldnal env1ronment. :

* ’

Project children who displayed any physical or,

mental health disabilities were referred to $
appropriate health services.
N . : . A . :x
' @ Home ngors . ‘ 4 . )
[y ‘ ) . - ..

™

Many. home tutors advanced both personally and,
profe331onally Jghrough college, courses and
intensive preserv*ce and 1nse4%1ce tralnlng. 3
Many contirfued college course work toward certi-
ficates and degrees in child car'e}anddducatlon.
The project provided motivation, pgrofessional -
work expeylence, a chance for advancement, and
some remuneration for educatlonal expenses.,

Home tutors applied newly leanped 1nstfuctlpna$

al

&

skills to teach their own chilgren regardlesssof

age.

,

k]

v

[

+. @®'In general

el T . t.

.

The Project had high lo
lent community 1nvolvement and support.

*

1 v131b111ty and excel-

*

.

\

0
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. The community liaison organized clothes closets,
) . prov1ded food, arranged transportation to health
' centers, provided family planning information,
and made arrangements for help from social !~/
wvorkers, sight and hearlng specialists, and psy
chologists.

) | .
|
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HOME TUTOR SELECTION, TRAINING, AND EVALUATION

Suggested Criteria

PN

. Neat'&ppearance and mature manner; at least
eighteen years old

~
.« Ability to relate well to adults and children.
.. Spanish-English bilingual in comprehensipn, .
speaking, and reading; writing ability is not
crucial

~

In addition, the Spanish Dame Project used the following
selection criterias -
.. Resident of the target area and awareness of
community needs )

.. Ability to perform at eighth grade level or above
on Gates Reading Survey )

.. Sensitive and enthusiastic abolt children's ideas
and backgrounds / ‘ iy

.. Acceptance of all children and their differences
in ability, Jjudgment, and values . e at

.. Positive attitudes and the ability to direct
children toward positive attitudes

.. Knowledgeable insight into the cultural background
of Mexican .American children : ‘

\ -

.. Ability to sustain empathetic behavior . &

.. Flexibility to raise level of expectations as
children asttain success and are freed from
failure

N

¢ ~

The Home Tutor's Objectives

.. -To encourage interaction between parents and their
children

.. To develop teaching techniques, interest, and

know-how in helping parents work with their
children

21




.. To plan and teach lessons based on the levels ard
individual needs of the children

.. To motivate and reinforce desired learning skills
. and bﬁhav1or (i.e., to encourage parent participa-

tion in the home- tutorlng and home-assignment

program) N

.. To use appropriate materials for each activity

.. To develop good bilingual teaching techniques

.. To evaluate the children for motor skills,“concept

formation, and language development

Comments: The Home Tutor and the Community

Home tutors from the immediate community are sensitive to
and have firsthand knowledge of the conditions in which
project mothers live and thear feellngs about those condi=-
tions. Hence, these home tutors can give -realistic and

- meaningful suggestions.

Female home tutors were more readily accepted into the’
homes by project parents tHan male home tutors because
females were able to work closely with mothers and to help
them with many personal problems.

The key advantage of home teaching by community tutors 1is
that the child is exposed to structured learning in a.com-
plet¢ly familiar envircnmenv, with a teacher to whom he

can rclate as he does to his mother. This early introduc-
tion to learning in a secure environment prepares the child
for the transition to school.

Professional Preparation for the Home Tutor

Fortunately, during recent years, many college programs
have been developed that provide degrees and certificates
for early childhood education specialists, nursery and day
care workers, tutors, and teacher aides. To meet the
ever-increasing demand for bilingual bicultural teachers,
special programs for training are available.

‘The Spanish Dame Project arranged for local colleges to
grant credit units for the extensive preservice and inser-
vice training in English as a second language. Yaur first
step, then, is to inzestigate any local college programs

o
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which give credit for training and work experience. In
California, for instance, some special programs between
school districts and community colleges have been developed
to encourage paraprofessionals and parents to begin or
complete professional preparation. Of special interest are
women's college reentry programs which gradually reorient
women to school and, at the same time, consider their
strengths, life and work experience, and family responsi-
bilities.

In five years of operation, three home tutors completed
Associate of Arts Degrees, one completed a Bachelor of
Arts Degree, twelve received certificates in Child Care
Center Instruction, and seventeen others continued college
work toward degrees. )

Recommended Topics for Preservice and Inservice Training

Introduction

1. Background of bilingual education
2. " Your program goals and objectives
3. Role of the home tutor within the project

.. Effective two-way communication
.« Cooperative attitude :

4, Role of the home tutor in relation to parents and
community . ”

.. Effective interaction

.. Encouraging parent involvement

“s The Parent Advisory Committee

.. Teaching mothers to teach their children

.« Guidance without interference in the way parents -
rear their children

-

5. Community resources
.« Pareut education

o Nutrition information
.. Health, welfare, and legal services

Early Childhood Growth and Development

1. Psychological, emotional, phf%ical, and social develop-
ment--from birth to five years

o

23

31




g VSRRV

What are concepts? What are concept-formation skills?
How children develop concepts and problem-solving
skills

Teacher and parent expectations of children and their
effect on student performance

The monolingual child and the bilingual child

.. What makes each of them unique '

.. What bilingual education can do for both of them
.. How to develop and maintain positive self-concepts
.. The effects of positive reinforcement

v

The Bicultural Experience

Cfultural attitudes and values--Mexican, Mexican
American, United States

Mexican, Mexican American, and United States history
Cultural conflicts

Relationship of culture and languagc and culture's
effect on language learning and maintenance

-

Preschool Teaching Techniques

Bilingual teaching

.. Time allotted per language

ce Use of translations

.. Differences between the sound systems of English
and Spanish

.. Regional Spanish dialecis (e.g., Pocho, Spanglish)

.. Language development--from birth to five years

.» Learning a second language

.. Teaching Spanish as a second language

.. Teaching English as a second language

Background information for the ESL program

.. Terminology--noun phrase (NP), verb phrase (VP),
pattern, modify, adverb, vowels, consonants,
transitive, intransitive, active, passive, etc.

.o Vocabulary first--and why

.. Patterns as the framework for inserting vocabulary

3




. 3. Differences between Spanish and English

.+« Sound systems

e+ Which English sounds the Spanish-speaking child
can and cannot hear

.. What is interference.

.+ Morphologies

«e Syntax

L. Methods and techniques: The oral-aural approach

.+ No translations!

++ Teaching vocabulary first--nouns and pronouns

.+ Teaching patterns after vocabulary--Verb centered

«« Teaching adverbials without translations

«« When to use Spanish instructions >
«+ Direct approach

.. Pattern drills

.+ Hand signals

.- The teacher as the model fqQr sounds and patterns

«+ Individual and group responses

L3

5. Special techniques

. Teaching songs, dances, rhymes

«« Teaching art, music, science, math

«. Teaching.stories and plays

.+ Teaching flannel board steries

.. Teaching role playing

++ Teaching with puppets

.« Teaching finger plays and dramatic plays

6. Materials

Curricula

For details about The Daily Curriculum Guide and the ESL
program, refer to the Instructional Guide for the Home
Tutor.

Rationale

Program obj}ectives

Instructional objectivese

Scope of curricula

Sequenhce  of activities

Daily lesson plan

Coordination of Spanish and ESL curricula

b TR AN Y P - VI \V 0 )
L)

|
25 , 1
343 . 1

|




-

Evaluation

Assessing neecs
Review of tests
Administering tests
Remedial procedures

o

Training Technigues

Phase-In Approach - If some tutors are more
experienced than others, let the experienced staff
begin teaching first while the less experienced
observe teaching techniques for a few weeks. You

can also use this system when materials are in

short supply. Stagger the starting days of

teaching so the tutors will not need the same
materials on the same days. i

Role Playing - During training give, tutors ar
opportunity to try out techniques and methods with
fellow tutors role playing students.

Planning and Evaluation Sessions - The Spanish
Dame Project found that daily two-hour sessions
were necessary for the home tutors to share ideas,
reinforce each other, and maintain feelings of
self-confidence and enthusiasm about their
teaching. In these meetings the tutors had the
opportunity to evaluate their teaching, provide
feedback on how the curriculum worked in actual
application, and adapt lessons when necessary.

LW

The following forms--Interview
Guide, Home Tutor Evaluation
Guide, and Lesson Evaluation
Guide--are suggested criteria
the Early Childhood Coordina-
tor, Home Tutor Trainer, etc.,
may use to hire and evaluate
home tutors.
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INTERVIEW GUIDE FOR THE SELECTION OF HOME TUTORS

Name of Applicant : Date

Level of Skill
1 2 3 L

l. Facility in Spanish,
Reads, writes, and
speaks well.

2. Facility in English,

y Reads, writes, and
speaks well,

3. Potential for relating
to young thildren,

L, Potential for relating
to Spanish-speaking
parents, >

S. Ability to handle re-
sponsibility.

6. Ability to cope with
problems in various
situations,

7. Personality: friendly,
outgoing, warm.

8. Personal appearance:
neat, well-groomed.

. 9. Potential and willing-
ness to work in a teanm
teaching situation.

10. Enthusiasm and in-
terest in program
(working with young
children's mothers,
etc.). = - :

Ability to translate from Spanish into English and vice.
versa. Comments:

Commitment to the bilingual program. Comments:

Interviewer

" oL 30




HOME TUTOR EVALUATION GUIDE

Instructional Skills

1.

T.

8.
9.
10.

Class Management

:‘nowledge of concepts and objectives as presented in
the lesson plans.

S¥ill in planning, organizing, and presenting the
lessons.

Skill in preparing written evaluations.

Skill in telling stories, teaching songs, teachlng
use of materials.

Skill in developing good habits, skills, and
attitudes, '

Skill in helping the children develop self-confi-
dence.

Skill in recognizing and making provisions for
individual differences and special problems.

Uses voice as a useful, pleasant teaching tool.
Knowledge of and ability to use English and Spanish.
Initjates the use of new ideas and a variety of
techniques in daily lessons. )

s

-

Skill in maintaining control of the children by keeping
their attention and interest. ~

Skill in creating a good instructional environment

even in difficult circumstances.

Ability to adapt to new 51tuat10ns (i.e.,, changes in
lessons).

Skilil in ant1c1pat1ng and pre¥Yenting discipline
problems. .
Displays fair, firm, and consistent behavior toward
students. ’

Personal Attributes

1.
2.
3.
h.

5e
60

Neat, clean, and well-groomed appearance.
2Neat dress appropriate for the occasion.
Displays self-control and poise.

Displays & sense of humor. (Enjoys the acti-
vities with the children.)

Has a-warm, friendly nersonality.

Is willing to cooperate with other staff members.

A}
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Professional Attitudes

Home Tutor Evaluation Guide,
page 2

1.

"2-
3.

,4-

9.

Is punctual; comes to work on time, turns in assign-
mentss on time, etc.

Adjusts easily to unexpected situations.

Uses time effectively in planning, teaching, and
evaluatinpg. )

Prepares well; is familiar with daily lesson‘plans
and materials.,

Cooperates with all staff members.

Wllllngly takes suggestions and cr1t1c1sms.
‘Develops good relatlonshlps with parents and wins their
confidence. Respects amd honors confidential informa-
tion concerning the families.

Recognizes responsibility to the project and the school

" community. g

Participates in professional activities such as work-
shops, conferences, meetings, classes, etc.

29
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LESSON EVALUATION GUIDE

This form may be helpful to both the.tutor and the trainer.

The Objectives

~

Were the lesson objebtives‘appropriaie to the immediate
needs of the children in these ardas:

S

.

e« Skill development?

.. Follow-up on group instructional activities?

.. Child's level of manageable difficulty?

.. 1Individual differences of ability within the
group? :

The Activity ;

1. Was the transition from the previous activity smooth
and well-planned?

2. Was the activity appropriately designed to meet the
specified objectives? :

3. Dia the_introduétion to the activity motivate the
children? ’

4, Did the tutor set standards for the type of sehavior
expected during the activity? -

5, In pacing the activity did the tutor:

a. spend enough time introducing the activity?

b. move fast enough to maintain interest? -

c. cut the activity while interest and motivation
were still at a high level?

d. cut the activity short if»interest)and enthusiasm
could not be maintained?

'

6. In plahning this activity did the tutor consider:

a. an unusual event, such as a holiday, a change in
the weather, visitors?

b. placement of the group in the room,-'i.e., at a
table, on the floor, in a large area? '

A

“~xz
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Lesson Evaluation Guide,
page 2 .

o

T. Were adaptations in the activity, if necessary, well-
planned and utilized? ) )

8. Was the buffer that was planned an appropriate

. p pprop
choice? .

9. Was the transition from this activity being evaluated
to the next one well-planned and executed?

»
v

« The Materials

1. Were the materials used appropriate for the activity?
If not, specify what might have been a better choice:

s
t

. n
2. Mere the materialsspresented so the children knew
what they were to do with them?

3. Were standards set so the children knew how to use
the materials? ',

L, Was there a variety of materials to allow for
d#f ferences in the children's abilities to handle the

°

materials successfully? - \

-
5. Was the tutor able to "control" the materials on the
basis of: ’

a. his/her familiarity with the materials?
b. presentation, use, and collection at the end of the

activity?
Specific Teaching Techniques : .

l.‘ Did the tutor use good control mechanisms such as:
a. voice?
b. motor signals and cues?
¢c. physical contact?
d. eye contact?
e. primary reinforcement?

31
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Lésson Evaluation Guide,
page 3 .

<

2., Did the tutor provide enough individual attention
for each child without sacrificing interaction with
the total group?

. ¢
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RECOMMENDED MATERIALS FOR
PRESERVICE AND INSERVICEJTRAINLyG

. a r:
General v '

e " - . ,;:,’ ' -
Cracraft, Jane. "Greeley's New Nursery School," The -

SundaM,Denver Post, Cno date ava1lablel

‘u For, 1nformatlon on reprlnts, contact John H.’ -
[3 nMeler” Ph.D., Assistant Professpr of Psychelogy,

-€Colorady, State College Greeley, Colorado.

.

Demonstratlon and Research Center for Early Educatlon. ¢

A Guide for Home Visitors. Nashville, Tennessee

372023 George . Peabody College for Teachers, Box 151,
August 1970. . . , ,
Diebdld, Richard A. '"The Consequences pf Early ﬁllingual-

ism in Cognitive Dev:lopment and Personality Forma-

.

> tion." 1In The:Study of Per&énalitx? An Intendis-
"eciplinary Approach, e¢d: E.” Norbetk et al. New York
10017: Holt, Rinehart § Winston, Inc., 383 ison
Avenue, 1968 - /

Q1ssem1natlon Center for Bilingual Bicul:ural Education.
Evaluat1qg,lnstfuments for Bilingual Education.
Austip, Texas T8T21:
gual Bicultfural Education, .6504 Tracor Lane, 1973.

‘A review of tests din use in*Title VII bilingual edu-
cation projects. o
: T o
GaardcY A. Bruce. "The First Seventy-Six Biiipgual Edu-
datlon Projeéts" ‘(T1tle VII).- In Monograph Series

Dissemination Center for Bilin-~

= J
o

3 on Languages and. Llngnlstlcs 2lst Annual Round'Table,

, Number 23, ed: James E. Alatis. Washington, D.C. ) !
) '20007' Georgetown -Unfversity Press, 1970.
. ~ Gray, Susan W The Phllosophx,of DARCEE Nashville, Tennes-,

. see 37203

Demonsiratlon and Research Center for

¢

b - Early Education,’ George Peabody College for Teachers,

(no date available

c

School before Six?

JHowu_  en, Judith Koetter et al. A Diag-
nostic Approach.’ " St. Ann, Missouri 630T4: Central
Midwestern Replonal Educational Laboratory, Inc.,
10646 st. Cuarles -Rock Road, (no date available).
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An excellent handbook with many helpful suégestions
- on ways to present the instructional objectives in the

-~

Spanish Dame curriculum. .

Linstrom, David, and Tannenbaum, Jordan. Concept and Lan-
. guage Developaent of a Group of Five Year Olds Who
N Have Attended -the Syracusé University Children's Cen-
.« o ter Intervention Program. For the American Psycho-
~ logical Association, September, 1970.
| -

Michigan State pepartmeng of Education. Migrant Program,
1968: A Bilingual Oral Language and Conceptual
Developmer Program for Spanish-Speaking Preschool

. Children. oangfing, Michigan: Michigan State Depart-

S ment of Education, (no date available). '
7 Minmicht, Glen P., Far West -Latoratory for Educational Re- |
o search and Development Inservice Teacher Training .
in the Use of the Resp ive Program. Morristown,
New Jersey: General Le. ning Corporation, 1971.

\ ... - Parloff, Gerald, -and Wilson, Gary. Adult Involvement in .
- Child Development for Staff and Parents. Atlanta,
< - Georgia: Humanics #ssociates, 197T2. I

¢ A training manual for Head Start Parepnt Involvement’
o\ ‘ . ' Coo.dinators. Coe
N N
Peal, Elizabeth, and Lambert, Wallace. The Relation of
! Bilingualism to Intelligence. Washington, D.C.:
& «- .  hmerican Psyghological Association, 1962.

Y

r

Sghaol District Six. An Innovative Program for Prevention

. '~of Reading Failure in Disadvantaged Preschool Children

by Home Intervention. Greeley, Colorado: School Dis-

Trict ‘5rx, November. 19T1. ‘

K Social Reseﬂ;ch'Gfodp. A Review of the Present Status and

® Future Research Needs of Programs to Ccvelop Parent-
ing Skijlls. Washiangton, D.C.: Interagency Panel on
Early cmildhood“Research and - Development, George Wash-
ingtqn University, April 1972. ’

' * A review of the literature on current studies involv-
ing parent education.

Teacher Corps Assistance Project. .Adelante: An Emerging
Design for Mexican American Research. Austin, Texas:

Center for Communication Research, School of Communi-
.cation, The University of Texas at Austin, (no date
available). : . B -

-




U.S. Government Reports.

. —

U.S. Commission on Civil Rights. Teachers and Students:
Differences in Teacher Interaction with Mexican Amer-
Ea ican and Anglo Students. Report V: Mexican American
R Education Study. Washington, D.C.: Government Print-

w ing Office, (no date available).

U.S. Department of Health, Education and Welfare. Emer-
gence of Identity: The First Years, White House Con-
ference on Children. Report of Forum 2 (1970).

U.S. Department of Health, Education and Welfare. Office
of Child Development. Early Childhgod Education and
the Chicanito: A Report of the National Conference,
ed. Rafael Chévez.

Available from Dr. Ramdn Garcfa, Office of Child
Development, P.0. Box 1182, Washington, D.C. 20013.

@

U.8. Office of Education. Division of Compensatory Educa-
tion. Handbook on Parental Involvement in Title I
Projects by Paul Miller. (No date available).

Bilingual Education Resources Guides

Education Service Center, Region XIII. Information and
Materials to Teach the Cultural Heritage of the Mexi-
can American Child. Austin, Texas T78T72l: Dissemina-
tion Center for Bilingual Bicultural Education, 650k
Tracor Lane, 1972,

Far West Laboratory for Research cond Development. Parent
Child Toy Lending Library Program. Berkeley, Cali-
fornia 94705: Far West Laboratory for Research and
Development, Garden Circle, Hotel Claremonty (nov date
available).

Fort Worth Public Schools Bilingual Education Program.
Resource Material for Bilingual Education. Austin
Texas T8721: Dissemination Center for Bilingual Bi-
cultural Education, 6504 Tracor La“e, 1973.

Gordon, Thomas. Parent Effectiveness Training. New York
10017: Peter H. Wyden, Inc., 750 Third Avenue, 1970.

Lancasfer, Louise. Introdvcing English. Boston 0210T7:
Houghton Mifflin, 2 Park Street, 1965.
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0lguin, Leonard. Shuck Loves Charley. Huntington, Cali-
fornia 92647: Erhardt and Associates, tno date avail-
able).

Compares English and Spanish sound systems and sug-
gests methods of texching English to the Spanish-
speaking child. AR,

. Solutions in Communications. San José,
California 95110: Publications Office, Santa Clara
County Superintendent of Schools, 100 Skyport Drive,
(no date available). ‘

Rivera, Feliciano. A Guide to the Study of the Mexican
American. San Jqse, California: Spartan Bookstore,
California State University, 1969.

Texas Education Agency. A Resource Manual for Implement-
ing Bilingual Education Programs. The Regional Edu-
- cation Agencies Project on International Education,
Title V of P.L. 89-10. Austin, Texas: Texas Educa-
tion Agency, (no date available). .

Moreno, Steve. Padres, enseiien a sus hijos cbmo aprender.
San Diego, California 92119: Moreno Educational Com-
pary, 7050 Belle Glade Lane, (no date available).

An easy-to-read booklet, in Spanish and English, on
intelligence and ways parents can help develop the
learning abilities of their preschool children.

Santa Barbara County Educational Service Center. Children
Learn by Doing: 80 Things to Make at Home. Santa
Barbara, “alifornia: Office of the Superintendent of

Schools, 1972.

Films

Common Fallacies about Group Differencws (15 min). Avail-
able from McGraw-Hill/Contemporary, Film Rental Of-
fice, 1714 Stockton Street, Saa Francisco, California

9L4133.

Analyzes seven common notions about races, heredity,
and group differences in the light of known scientific
evidence and shows in which ways they are all fal-
lacies.
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Cultural Clashes. Available from KTEH-TV, Channel 5S4, Of-
fice of the Santa Clara County Superintendent of
Schools, 100 Skyport Drive, San J-~<é, California 95110.

Cultural Clashes-=-Introduction

Cultural Clashes--Grand Assumptions
Cultural Clashes--Objective: Accul iration
Cultural Clashes--QOutlook #3 i
Cultural Clashes-=L- .,k Me in the _ye #4
Cultural Clashes--Edveacidn vs, Education #5
Cultural Clashes--Customs #6

Explore the phenomena of Mexican and U.S. cultures
in contact. ’

Discipline and Self-Control. .Available from Modern Talk-
ing Picture Services, Inc., 16 Spear Street, San
Francisco, California 94105. Discussion guide and
manual available from the Officé of Child Development,
U.S. Department of Health, Education and Welfare,
Wasnington, D.C. 20202.

Everybody's Prejudiced (21 min). Available from McGraw-
Hill/Contemporary, Film R ntal Office, 1714 Stockton
Street, San Francisco, California 94133,

Examples of prejudice that everyone, wvill recognize.
The range of prejudice from simple prejudgment (de-
ciding without knowing all the facts) to the emo-
tional bias of the bigot.

Eye of the Beholder (25 min). Available from Stuart
Reynolds Productions, 9465 Wilshire Boulevard,
Beverly Hills, Califormnia 90212. Film #3189,

Twelve hours in the life of an artist who becomes in-
volved in the murder of a girl. Shows how the artist
appears to five different people and points out that
we see what we want to see and hear what we want to
heay. Deals with the concepts of perception and pro-
Jection and teaches caution in judging others.

Frustrating Four's and Fascinating Five's (22 min). Avail-

able from McGraw-Hill/Contemporary, Film Rental Of-
fice, 1714 Stockton Street, San Francisco, California
94133. Film #1763. |




A small boy's zigzag course through ages four and
five. A nursery school in operatiop. Takes up prob-
lems of discipline and shows what may be expected of
and explained to a child at four and five.

I Am Joaﬁuin. Available from El1 Centro Campesino Cultural,
P.0. Box 2302, Fresno, California 93720.

A narrated pictorial representation of the epic poem
written by "Corky" Gonzélez.

Look at Me (30 min). Available from Modern Talking Pic-
ture Services, Inc., 16 Spear Street, San Francisco,
California 94105. Film #303L.

An aid in preservice and inservice training for Head
Start teachers. Illustrates specific problems faced
by teachers of disadvantaged children--in this case,
children of Mexican American migrant farm workers.

o Follows the success of certain innovations and experi-
ments in Head Start. Filmed in Santa Clara County,
California.

Long Time to Grow. Available from New York University,
New York, New York. Film #397k.

P

Part I concerns two- and three-year-old children in

a nursery school. Shows their learning behavior and

sctivities through the day and various seasons of the
bl

year.

Part II shows children, ages four and five, at work
and play at the Vassar College Nursery School and the
Poughkeepsie Day School.

Organizing Free Play. Available from Modern Talking Pic-
ture Services, Inc., 16 Spear Street, San Francisco,
California 94105.

Parents Are Teachers, Too (22 min). Available from Modern
Talking Picture Services, Inc., 16 Spear Street, San
Francisco, California 94105. Film #9058.

Parents perceive the significance of their role as the
child's first, most important, and continuous teacher.
The film's school situation presents ideas for parents
to use in encouraging a child's mental and emotional
growth through play.
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- Reinforcement in 'Learning and Extinction. Available from
McGraw-Hill/Contemporary, Film Rental Office, 171k
Stockton Street, San Francisco, California 94133.
Film #2L482. )

Shows how reinforced behavior is learned while non-
reinforced behavior is extinguished. Demonstrates
this general principle with both humans and pigeons.
Parallels are drawn between the ‘basic principles
demonstrated and the behavior of children:

Setting the Stage for Learning. Available from Churchill
Films, 662 North Robertson Boulevard, Los Angeles,
California 90069.

Starting English Early. Available from University of Cali-
fornia, 405 Hilgard Avenue, Los Angeles, California
9002k,

A detailed look at techniques for teaching English to
Spanish-speaking children during a typical daily
lesson.

Teach Your Child to Talk (16 min). Available from Mr. Per-
due Stanley, General Manager, Cebco Standard Publish-
ing Company, 104 Fifth Avenue, New York, New York.

Demonstrates, in a low-key but effective manner, the
role parents play as the earliest teachers in their
child's growth and development. The film was made
with parents and begins with a child's birth cry and
concludes at approximately age three.

Terrible Two's and Trusting Three's (21 min). Available
from McGraw-Hill/Contemporary, Film Rental Office,
1714 Stockton Street, San Francisco, California 94133.
Film #1762.

*

A study of child behavior at two and three years.
Shows what to expect from youngsters at these ages and
suggests how parerts can deal constructively with
problems.
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SUGGESTED U.S. DISTRIBUTORS
OF EDUCATIONAL MATERIALS IN SPANISH

ARRE, INC.

Suite 1402

505 Fifth Avenue

New York, New York 10017

BILINGUAL EDUCATIONAL
"SERVICES

1508 Oxley Street

P. 0. Box 669

South Pasadena, Califor-
.nia 91030

(213) L41-1235

CONTINENTAL BOOK COMPANY,
INC.

89-25 130th Street

Richmond Hill, New York
11418

CULTURAL PUERTORRIQUERA

Avenida Ferndndez Juncos
1406

Parada 20 ‘

Box 8863,.Fernéndez
Juncos Station

Santurce, Puerto Rico
00910

(809) 7245683

BLAINE ETHRIDGE

13977 Penrod Street
Detroit, Michigan 48223
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EUROPEAN BOOK COMPANY
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San Antonio, Texas 78201
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HISPANO BOOKS DISTRIBUTOR
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2825 "I" Avenue

National City, California
92050

(T14) LTT-LL6G6

IACONI BOOK IMPORTS

300A Pennsylvania Avenue
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94109

(415) 285-7393

INTERNATIONAL EBUCATIONAL
MATERIALS (SPANISH) .

P. 0. Box TT7

Valley Center, California
92082

T14) TUL6-LBOO

LATIN AMERICAN PRODUCTIONC
(VASCO AMERICANA#)

P. 0. Box k4l017 a

Los Angeles, California 90041

LAS AMERICAS PUBLISHING COM-
PANY (ANAYA®*)

Spanish Book Center

L0o-22 23rd Street ,

Long Island City, New York 11101

(212) T78L-11T74

PAN AMERICAN BOOK COMPANY, INC.
4358 Melrose Avenue -

Los Angeles, California 90029
(213) 665-8000

JESUS GONZALEZ PITA

1540 S.W. 1Uth Terrace

P. 0. Box 211
Miami, Florida 33101
(305) 371-20L49
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' SANTILLANA PUBLISHING COMPANY
(SANTILLANA®)
575 Lexington Avenue
New York, New York 10022 N
(212) 371-L069

SPANISH BOOK CORPORATION
OF AMERICA
610 Fifth Avenue
New York, New York 10020 .
(212) 247-Th4TS

SPANISH-LANGUAGE MULTT-
MEDIA

(co-BO, Norma, Troguel,
Fernfndez, Marini, La
Escuela Nueva)

P 0. Box 111 Py
Glen Rock, New Jersey .
oTLsS2

(201) 652-377h
355 De Hostos Avenue ! ‘
San Juan, Puerto Rico

00918
(809) 765-0094

STECHERT-HAFNER
31 East 10th Street
New York, New York 10001

ELISEO TORRES § SONS
(SPANISH)

17 East 22nd Street

New York, New York
10010 .

(212) L71T7-0190

P. 0. Box 2 (Spanish®)

Eastchester, New York } '
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EVALUATION INSTRUMENTS

t
.

Diagnostic Evaluation Instruments

l.

Maternal Teaching Style Instrument, developed by Chris-
topher Barbrack and available from the Remonstration
and Research Center for Early Education, -George Peabody
College for Teachers, Nashville, Tennessee 3T7203. De-
signed to assess teaching interaction between black
mothers and their young children, the DARCEE instrument
was used by the Spanish Dame Project during the 1969-
1970 year only. A DARCEE evaluator analyzed the re-
sults and determined that the instrument failed to pro-
vide any new information not already considered. Spe-
cifically, Mexican American mothers are more verbal and
display more interaction with their children than
black mothers.

Test of Basic Language Competence in English and Span-
ish, Level I Preschool, developed in 1968 by Edward
John Cervenka, M.A., and available from the Child
Development Evaluation and Research Center (Southwest),
the University of Texas at Austin. The test is an ex-
perimental battery designed to measure the basic lan-
guage competence of children who speak English or Span-
ish or who are bilingual in these two languages. Level
I is an individually administered battery of tests for
children ages three to six who are attending preschool
programs. The tests are designed to measure children's
basic competence in a language via the perceptual and
motor aspects of linguistic and communicative pheno-
mena. (The concept of "basic competence" in a language
is defined as automatic and unconscious control of

the segment of language elicited by a stimulu=.)

The Inventory of Developmental Tasks, Spanish Version,
developed in 1968 and available from the Santa Clara
Unified School District, 1889 Lawrence Road, P.0O. Box
397, Santa Clara, California 95052. Contains a compre-
hensive collection of over fifty basic skills arranged
hierarchically in areas including motor coordination,
auditory/visual perception, and auditory/visual memory.
Skillis in these areas are considered important prere-
quisites for satisfactory learning experiences in ’
school. The lower five categories of the IDT were used
for the first two years and subsequently eliminated
since the project evaluators believed the test results
were not pr%ducing significant new information.

v
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Do
4k, Spanish Dame used the Bettye Caldwell Cooperative Pre-
school Inventory for two of the four years of evalua-
. tion. The instrument proved very satisfactory because
. it is (a) standardized and a good assessment of school
readiness, (b) easy to administer and takes little
time, and (c) culture free. The test is available in
English and Spanish from Educational Testing Services,
Cooperative Tests and Services, Rosedale Road, Prince-
ton, New Jersey 085L0. .
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Criterion-Referenced Evaluation Instruments

1.

Test of Vocabulary and Cencept Comprehensio:= (Sspanish
and qu;ishl, developed by Project Manager Antonia R.

Micotti is based on some of the concepts the children
learn in the preschool program. It also evaluates the
instructional objectives of the ESL program. The test
contains six subtests administered separately in Span-
ish and English. The Recognition of Colors and Shapes
subtests require the child to name the color or geo-

metric shape of the item shown by the examiner. The

Recognition of Numbers sug;est consists of two cate-ZL

gories: counting from one %o ten and identifying nu
bers of objects inm the home and community. The Pictiire
Identification subtest requires the child to label pic-
tures.” The Interrogative Words subtest asks the child
to answer questions in Spanish when shown pictures by
the examiner. The last section is Story.Recall in Eng-
lish’ and Spanish and requires the child to answer ques-
tions about story content. This test was used success-
fully for three years (1970-1973). It can be found on

pages L7-55,

This instrument and the other project-developed instru-
ment, Test of English Grammar:and Vocabulary, when sub-
Jected to an analysis of correlations, revealed low
intercorrelations, thus indicating they measure sepa-
rate skills. -

The Students' Progress Monitoring Report (SPMR) .is a
tool that can be used by the teacher to pinpoint con-
cepts that require reinforcement--both for -individual
students as well as the entire class. This form is
based on the Vocabulary and Concept Comprehension Test
(Spanish and English). The SPMR, administered monthly
by the tutor and reviewed with'the preschool coordina=
tor, helps the teacher identify areas in which the
children need more help. This #nstrument also helped
the project pinpoint weaknesses in the curriculum dur-
ing the 1972-73 evaluation year. The report can be
found on pages 56-58. °

Consulting linguist Lily Wong Fillmore developed the
Test of English Grammar and Vocabulary basz2d on the
two-year English-as-a-second language curriculum. The
instrument evaluates the instructional objectives of
the ESL program. Both the curriculum and the test can
easily be adapted for early primary grades. The test
contains four subtests: |

ks
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a bwenty—}ﬁsm vocabulary comprehension section--
the child i% shown a picture or objects and is
asked to point-to a specific thing named by the
examiner

.. %8 twenty-item vocabulary production section--the
ehild is shown a picture or object and is asked,
"What's this?"

a twenty-six item grammar comprehension section

a six-item grammar prqoduction section.

N

*This instrument was administered for pre- and posttest-
ing during the second, third, and fourth years of the
project's operation. It can be found on pages 59-T0.1

There are weekly evaluation sheets in the ESL curricu-
lum itself. Each test helps assess each child's pro-

gress during the past week of English instruction and,
based on the child's needs, helps the teacher plan for

the Monday review lesson.




., 1. TEST OF VOCABULARY
AND CONCEPT COMPREHENSION (Spanish and English)

-

Developed by

Mrs. Antonia R. Micotti

L1971 - - ™ °

’

Designed to be administered as a pre- and posttest
to three- and five-year-o0ld Spanish-speaking children

.

INSTRUCTIONS FOR EXAMINERS -

e

This test has five (5) major categories: Recognition of
Colors, Recognition of Shapes, Recognition of Numbers, Pic-
ture Identification, and Interrogative Words. A sixth =
category Story Recall is given to kindergarten only. Re-
member to give the test first in the child's dominant lan-
guage .and then to proceed testing in the other language.

# -
I. Recognition of Colors (Use colored crayons.)

5 Show the child the colors oné at a time and.ask
him to identify each. Put a ¢ in each color box
if he identifies correctly in Spanish or English
or both. Put a 'zero (0) in the bex if he does
not identify the color correctly in a particular
language. Score the hoxes marked TOTAL.

3I. Reeégni}ion,of Shapes (Use felt shapes.) .
Show the child the shapes one at a time. Put a
c inside each shape box if he identifies correct-
ly in Spanish or English or both. Put a zero (0)
in the box if he does not identify a shape cor-
rectly in a particular language. Scare-the boxes
marked TOTAL. ’ o .

III. Recognition of Numbers

. b
A. Rete Counting

.

Have the child count a; far as he can in both
\English and Spanish. Put a ¢ inside each nuamber
- ) .
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box if he counts correctly in Spanish or English
or both. Put a zero (0) in the box if he does not
identify a number correctly in a particular lan-
guage. Score the boxes marked TOTAL.

Identification (Use beans.)
Place ten beans on the table. Have the child
give you the number of beans you ask for. For
example, "Can you give me two heans?" Then ask for
L, 1, 5, 3, and 7. He may count che beans as he
rives them to you. Put a ¢ inside each number

o °'f he counts correctly in Spanish or English

0. .h. Put a zero (0) in the box if he does

not identify a number correctly in a particular
language. Score the boxes marked TOTAL.

IV. Picture Identification (Use Houghton-Mifflin Picture
Cards. ) g

Show the child a picture of an obdject or persci,
and ask him to idemtify it in both languages.

(", ué es esto?" or "iQuién es &ste?" o "iEsta?"
o ":Bsto?"; "What is this?" or "Who is this?")
Fut a ¢ inside each picture box if he identifies
correctly in Spanish or English or both. Put a
zero (0) in the box if he does not identify the
object correctly in a particular language. Score
the .boxes marked TOTAL. ' ’

V. Iaterrogetive Words

Say to the child: "I am going to tell you some-
thing, and I want you to listen very carefully.

I am also going to ask you a question about what
I have said. Are you ready?" The questions ap-
péar on the response form. As the child answvers
the questions, write or print clearly the +nild's
response in the space provided. Remember to give
this subtest first in the child's dominant lan-
guage.

L]
VI. Storyfﬂecall

Say\to the child: "I am going to read you a
story. I want you to listen very carefully since
I am going to ask you questions about it wnen I

o




3

have finished.”" The story and questions appear
on the response form.

Rea4 the questions and the choices to the child,
and circle the child's responses.

49
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1. TEST OF VOCABULARY
AND CONCEPT COMPREHENSION (Spanish and English)

‘ Developed by Antonia R. Micotti
RESPONSE FORM

STUDENT NAME STUDENT AGE

" EXAMINER DATE
I. Recognition of Colors Spanish English

" Rojo Red 1 ‘ 1
Azul Q Blue 1 —1
Verde Green —1 —1
Negro Black ] ]
café Brown \ _—— —
Mo ado Purple ] 3
Anaranjado Orange 1 ]
TOTAL ] ]

II. Recognition of Shapes

Tridngulo Triangle 1 1]
Cuadrado Square 1 ]
Circulo Circle ] ]
Rombo Dia,;nond ] 1
ovalo _ oval 3 1
Recténgulo Rectangle ] 1
TOTAL ]

50
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1. Test of Vocabulary
and Concept Compre-
hension, page 2

III. Recognition of Numbers Spanish English

A. Rote Counting

Uno One 1 1

Dos Two 1 1

Tres Three —1 1
Cuatro Four ] 1
Cinco . Five ] ] )
Seis : six 1 1
Siete Seven 1 ]

Ocho Eight ] ]
Nueve Nine ] 1

Dies Ten — O,
TOTAL ] 1

B. Identification

2

4

B

Jiuouubu
i

TOTAL




1. Test of Vocabulary
and Concept Compre-
hension, page 3

IV. Picture Identification Spanish English
A, Common Objects in the Home
Cuchara Spoon E:::] E:::]
Taza - Cup E:] - (:I
Puerta Door E:] [:
Ventana Window E:::] E:::]
e .
B. Members of the Community
Bombero Fireman [:l
\
Cartero Mailman :j . (:3]
Maestra, Maestro Teacher E:::] [::::j
cC. Other Objects
Avidn Airplane [:::] [::
Vaca Cow E [:j
Barco, Bote Boat E::I [:
Plédtano, Banano Banana —1 1
TOTAL E:::] E:::]
V. Interrogative Words
QUESTIONS ’
Spanish . English
1. Si ves a tu mami 1, If you are looking for
poniéndose el abrigo your ball and your
o suéter pwra salir mother knows where it




1. Test of Vocabulary
and Concept Compre-
hension, page U

a la calle, y t is, what would you ask
quieres saber a her?

dénde va, lqué le

preguntarias?

2. 81 ves a un nifiito Your father has Just
y ti quieres Jugar brought you a gift.
con €1, y no sabes You want to know what
su nombre, lqué le it is. What would you
dirias? ask him?

Si estas Jugando You're playing a but-
con tres nifios y ton game with three
sabes que uno de friends. Someone has
ellos tiene tu the button. What
Juguete, lqué le would you ask?
prejuntarias?

Write or print the child's response.

Spanish English




VI. Story Recall - Spanish

EL- RELOJ

Este es el cuento de una
famlia que tenia un reloj.
Un lunes por la mafilana el
reloj se pard y dijo: "Ya
estoy cansado de trabajar.
Hoy descansaré." Toda la
familia durmid tarde. El
papid llegd tarde al
trabajo. Luis llegd tarde
a la escuela. El relo}]
comprendid el mal que
habia hecho, y desde ese
dia trabajé muy bien.
Preguntas: Por favor
encierre en un circulo 1la
letra que indique la res-
puesta del nifo.

1. éQué dfa de pard el
reloj?

A. Martes \
B. Lunes
C. Sabado

2. i(Por qué se pard el
reloj?
A. Estaba des-
compuesto.
"B. Se quedd dormido.
C. Estaba cansado de

trabajar.

s

61

1. Test of Vocabulary
and Concept Compre-
hension, page 5

Story Recall - English
’

THE CLOCK

This is the story of a
family that had a clock.
On Monday morning the
clock stopped working and

said: "I am tired of
working. Today I will
rest." The whole family

slept late. Father ar-
rived late to work, and
Luis arrived late to
school. The clock real-
ized the wrong he had
done, and, from that day
on, he always worked on
time.

Questions: Circle the 1¢° -
ter which indicates the
child's response.

1. What day did the
clock stop?

A. Tuesday
B. Monday
C. Saturday

2. Why did the clock

stop?

A. He was brok-
en.

B. ., He fell asleep.

C. He was tired

of working.




1. Test of Vocabulary
and Concept Compre-
hension, page 6

3. E1l relo) hizo que Luis... 3. The clock made Luis..

A, Llegara tarde a A. Arrive at school
la escuela. late. ’

B. Llegara temprano B. Arrive at school
a la escuela. early.

C. Llegara a tiempo C. Arrive at school
a la escuela. ° on time.

}
4., E1 reloJ nunca volvié L, The clock never again

a pararse porque... stopped working be-

cause...

A. Hizo a toda la A. He had made the
familia dormir family over-
tarde. o sleep.

B. Hizo a toda la B. He had made the
familia contenta. _family happy. .

C. Hizo a papad llegar C. He had made father
temprano al tra- arrive at work

- bajo. early.
~
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Other Instruments

1.

The Language Dominance form, developed by the Spanish
Dame ProjJect staff in 1972-73, is a useful way to Jb-

tain at least a subjective analysis of language domin-

nance configuration among the children. The form can
be found on pages-T73-Th.

The Home Observation form, dev _loped by the Spanish
Dame Project staff, is to be completed by the home

tutor. It shows parent attitudinal changes and in-
volvement in the child's learning. The form can be
found on Pages T5-77,

The Child Observation Checklist, developed by the Span-
ish Dame ProJect staff, is to be completed every eight
teaching weeks. It records the child's participation
in lessons and' his major interests in the home classes.
These observation lists readily lend themselves to
numerical scoring and act as a more informal, but
highly useful, measure of school readiness. The check-
list can be found on pages T78-80. )

The Parent Interview form, developed for the Spanish
Dame ProjJect in 1971 by the Center for Planning and
Evaluation, Office of the Santa Clara County Superin-
tendent of Schools, gives data on family background.
Conducted in either English or Spanish, the interview
records the following data:

. dominaht language of the ¢hild and parents
.. the frequency with which the child watcan.s educa-
tional television ("Sesame Street," "Carrasceolen-

das")

.« the frequency with which the child watches tele-
vision or listens to radio programs in Spanish

.o the frequency with which the parents read, tell
stories, or play games with their child

. the number of years of schooling the parents de-
sire for their child ’

.o the rated importance the parents attach to school
activities such as speaking and reading English,

T1




speaking and reading Spanish, learning about cus-
toms of the U.S., learning about customs of Mexico,
and learning to work independently.

Copies of the English and Spanish versions. can be found
beginning on page 81, ‘

2




\
1. LANGUAGE DOMINANCE FORM

Pupil's Name Age Grade Testor

Date Entered
Please rate the language dominance of the child using the
following s®ales by marking X'¢ in the appropriate boxes.

The child's language listening and speaking competence will
be noted as follows:

if the child understands or spehks
all the content of a conversation
conducted at a normal speed rate

Excellent °®

Child in Project last year? Yes No .

Good ® if the ¢ ild understands
: most 055;%6 content of a
- conduckted at a normal or

sloweg rate

or speaks
conversation
a slightly

Poor ® if the chiTd understands bf speaks
only some of the content of a conver-
sation

B Poar _  Good Excellent . ..
1. The child speaks... .
| Spanish O Cd 3O 3
‘\ English - d g 3
2\ The child understands...
Spanish L1 [ L_J
' Englisn 1 3 3

3. The child speaks....

|
A. Spanish better than English E::]

1]

B. English better than Spanish

' i

73
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. iy
.

1. Language Dominance’,
° page 2 ‘

C. Both languages equally well .E:::]

. D. Both languages equally poorly E:::] .

>

L, The child understands... ‘ . /
A. Spanish better than English 1] - /
- B. English better than Spanish [:::] //

C. Both languages egually.

vell S S

~ ?

D. Both languages equélly [:::]
’ poorly
R
5. In which language did you first conduct these
activities? - !

Spanish [::::] .
] :

S - English




= v
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e e g

Gl atae 3 MRk VP Sl kv

\)

PARENT'S NAME

L

e I

[

O g

LA B

L

B en AT e A ke

[RR T

2. HOME OBSERVATION

DATE

CHILD'S NAME .

“

HOME TUTOR

Sre e ava e T

e e prn g« e e g S i 1
WA TQEM AW, A RTEDTR W o g TR T A G T e
R ” y N Y P T
T SN o R T L L

S TR M A e g A, S CTABTL S %
o8 B YU Ve tgh-lr-‘rrg‘

- N kT

1, Are there any observable materials (children's books,

™\ educational materials, toys, etc,) which are now in
the home that were not-apparent at the beginning of
the' project?

.

-~ ]

’

Does the mother or parent seem interested .in the iro-‘
Ject? If so, how is this interest demonstrated?

7

2.

~
3 ’
’ .

3. How does the mother partRcipate in the lesson?

.

‘ °
L,

Does the mother volunteer materials at home (kitchen
utensils, scissors, etc.) for use with the children?

.

v
N .
t

.o




e

2. Home Observation,
page 2

Dces the host mother meke you feel welc. ue in her
home at each class session? *

il

Have you notlced any change in the way she deals with

her children and others in the class?
/

Have you noticed any change in her home (clean house,
mocher's appearance, mother's preparation for class,

etec.)?

( t

In the space below include any comments, either posi-
tive or negative, which t... mother has made to you re-
garding her child. Example: a change in the child's
behavior--he is more aggressive, talks more, asks more

questions.

76
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2. Home observation,
\ page 3

9. How does the mother feel about' visitors coming in to
to observe the class with or wiphout previous notice?

10. Home Tutor's comments:

1T
Q 8[1 | )




10.

11.

12.

13.

14,

3. CHILD OBSERVATION CHECKLIST

Regularly Seldom

Never

Does the child cry?

Does the child seem to enjoy
staying for class?

Does the child cry and clinr
to his mother?

Does the child participate
in all activities?

Does the child talk spon-
taneously?

Does the child answer ques-
tions directed to him?

Does the child answer any
questions?

Joes the chila have to be
coaxed to enter into the
activities?

Does the child participate
better by himself?

Does the child seem s»hy?

Does the child seem
frightened?

Does the child seem anxious
to go home? N

Does the child seem to enjoy '
most of the activities?

Does the child come to class

dressed warmly enough? _

78
8O




<18,
19.

20.

21.

23.

3. Child Observation
Checklist, page 2

Has the child had breakfast
before class?

Loes the

Does the
tively?

Does the
Does the

Does the
ipate in

child laugh or smile?

child listen atten-

child speak English?

child speak Spanish?

child's mother partic-
the activities?
¢

Can the child identify any colors, shapes or numbess |

today?
bers the

Briefly explain which colors, shapes, and num-

child seems to know.

What Goes the child especially like to do in class?

Does .the

~

child "have special friends in the group?

N

79

36




3. Child Observation
Checklist, page 3

24. Does the child indicate that he/she has any physical
problems, such as seeing, hearing, speaking, etc.?

Explain.

25. How.many days a week does the child's mother attend ”
class?

26. 1Is the child at ease when his/her mother is present

during class?

27. Does the child at any time mention his/her mother or
o father in a positive way?

28. Does the child at any time mention his/her mother or
father in a negative way? )




L. PARENT INTERVIEW

1. How much does (child's name) talk at home?

None at all

A little

An average amount
A lot

2. ‘Does the child talk mainly in Englis'., mainly in
Spanish, or half and half?

English
T " Spanish
Half and half

3. Does the child watch "Sesame Street" or "Carrgsco-
lendas" on TV?

Daily
Sometimes
Never

L, Does the child watch other TV programs or listen to
radio prpograms in Syanish?

Daily
) Somet imes
Never

5. What language do you usually use in speaking to
(child's name) ?

¢
English
Spanish
Both

6. How about your husband--what language does he
usually use in talking to (child's name)

-3

English
Spanish
Both

81




k., Parent Interview,
page 2

Now we would like to know something atout how you feel
about the bilingual program in general. We would also like
to know how your child is doing in the project.

?

7. Does your son/daughter like being in the program?

Yes
No
Don't know

For questions 8-12, use "Yes, No" as responses.

8. Do you think the teachers in the project are doing a
good job of educating your child?

9. Does the project teacher involve you regularly in the
teaching session held in the home?

10. Has your son/daughter learned new things this year
because of his participation’ in the project?

11. Have you noticed that your child has become more flu-
ent in boih Spanish and English and expresses himself/
herself better?

12. Do you think your child is receiving a good education
in the project?

For questions 13-24, use "Agree, Disagree, Don't know."

13. "Most teachers probably do not want to be bothered by
parents coming to see them." How do you feel about
this?

14. "It is good for the children of our local area to be
taught in both Spanish and English." What do you
think about this?

15. "Most teachers probably like quiet children better
- than ones who are active and ta k a lot." What is
your opinion of this statement?

82




L. Parent Interview,
page 3

16. "Most teachers set a good example for children to
follow." Do you agree with this?

17. "Most kids who can do the work are able to get to
college if they really want to." How do you feel
about this?

18. "A child wili learn more in all areas if the classes
are taught in both Spanish and English." How do you
feel about this?

19. "Once in a while it should be OK for parents to keep
their children out of school for family matters."
What do you think about this?

20. "Most children have to be made to learn." How do you
feel about this?

21. "If I disagree with the teacher or principal, ° tere
is nothing I can do about it." What do you think
about this?

22. "In this community people who run the school really
care about’what the parents think." How do you feel
about this?

23. "When children don't do well in school, it is because’
the teachers don't try hard enough." How do you feel
about this?

24, "If other perents and I want something about the
school changed, there would be a good chance of get-
ting it changed." What is ycur opinion?

25. Have you noticed any of these differences in
(child's name) since he/she started attend-
ing school this year?

Talks more

Asks more questions

Is more active

Looks forward to going to school
Is more eager to learn
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k. Parent Interview,
page

26. In general, has (¢:'174' " name) varticipa-
tion in the program made any cuauges in your family
life--apart from changes in the child?

- .

Is it easier to- manage your child?
Is family life more pleasant now?
Do you read to your child?
4 Do you help your other children with
their homework? M

27. Have you learned any teach’ng techniques this year?
If yes, what have you learned?

Telling stories
Reading stories
Counting
Playing games
Singing
Teaching rhymes
Painting

28. Would you like your child to be involved in a bilin-

gual program next year?

Yes
No

8k
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4. ENTREVISTA CON LOS PADRES

1. (Cudnto habla (nombre del nifio/nifia) en la casa?

Nada
‘Un poquito
Un término medio

- Mucho - &
2. "4En qué edioma prefiere hablar (nombre del nifio)?
Englés
Espafiol
Ambos
3. ‘i(Acostumbra el nifio ver "Sesame Street" o "Carras-

.colendas" en televisién?

Todos los dias
De vez en cuando
Nunca

L, (Acostumbra el nifio ver otros programas en espa-
flol en la televisidn, o escuchar programas en es- = -
pafiol por radio?

Todos los dias
De vez en cuando

Nunca

5. &in qué idioma le habla Ud. a (nombre del "nifio)?

Inglés.
Espafiol
Ambos

6. Y su esposo--len qué idioma le habla por lo gene-
ral a {nombre del nifio/nifia)? "

n

Inglés
Espariol
Ambos




Entrevista con los padres
pdgina 2

Ahora nos gustarfia saber qué le parece/el programa bilinglie
en general. También quisiéramos saber qué ha aprendido su
hijo/hija en el proyecto, y cdmo se ha beneficiado.

7. iPiensa usted que & su hijo/hija le gusta estar en
el programa bilinglie? ;

~
Qo

Si
No
No sé

Para las preguntas 8-12, conteste "Si o No."

8. !Cree usted que las maestras del programa pre-
escolar bilinglie estdn haciendo un buen trabajo
en la educacidn de su hijo/hija? .

AN
9., ¢La ha incluido la maestra del proy;éto con
frecuencia en las clases que se llevan a cabo
en su-hogar?

. 10. ¢Ha aprendido su hijo/hija cosas nuevas este afio

'y debido a la participacidn de €1/ella en el pro-
yecto?

N ,lf.“ iHa notado usted que su hijo/hija se expresa con

meyor facilidad tanto en espafiol como en inglés?

12, (Piensa usted gque su hijo/hija recibe una buena-
educacidn en el proyecto? . '

_Para las preguntas 13-2L4, conteste "De acuerdo, En des-
acuerdo, No lo sé&."

o -

13. "Quizéd a la mayoria de los maestros no les gusta
s que los padres los molesten con visitas a la
n ? escuela." &Qué opina usted de esto?
14. "Estd bien que a los nifios de nuestra drea se les
esefie en inglés y en espafiol." ¢Cu@l es su opi-

nién al ‘especto? , .




1s.

16.

17.

18.

19-

22.

23'

2k.

.

"La mayoria de _5s maestros probablemente pre-
fieren los nifios callados y no los activos."
{Cull es su opinidén acerca de esta declaracién?

"La mayoria de los maestros son ejemplos para que

los nifios sigan."
{Qué opina usted de est

"La mayorfia de los muchachos que pueden hacer el
trabajo escolar pueden ir a la universidad si
verdaderamente lo desean."

esto? .

Entrevista con los padres
pdgina 3

o? *

"El nifio aprenderd mds en todas Areas si se le dan

las clases en inglés y

en espafiol.

lQué piénsa usted sobre esto?

"De vez en_cuando estd bien que los padres de
familia dejJen que sus hijos falten a la escue-
la por razones familiares."

sobre esto?

"A la mayoria de. lps nifios se les %tiene gue.obli-
-/ EQué opina usted al respecto?

gar a aprender."

"Si yo no estoy de acuerdo con el maestro o con el
no hay nada que pueda
{Qué opina usted sobre

director de 1la escueIa,
hacer pare remedlarlo.
esto? .

"En esta comunidad, los

de familia.' LCuél es

"Cuando los nifios no tienen éxito en sus estudios,
es porque los profesores no hacen lo suficiente
{Qué otina usted?

para enseﬁarl@s.‘

"c' otros padres de familia y yo queremos algfin
7 camblo en la escuela, es posible que lo logre-
mos.’ {Cual es su opinidn al respecto?

-

administradores de las ‘es-
cuelas se- preocupan de lo que piensan los’ padres

su reaccién?

>

!

stQué piensa sobre

{Cudl es su opinién

»

ae




25 .

26.

Entrevista con los padres
phgina U

{Ha notado algunos de los siguientes cambios en
su hijo/hija desde que empez8 la escuela este
afio?

Habla més.

Hace mls preguntas.
Es mas activo/activa.
Tiene interés en asistir a la escuela.
Esta mids ansioso de aprender.

:

cambios famililares
el programa? Por

En general, iha notado algunos
desde que su nifio/nifia comenzd
ejemplo:

tLe es mAds facil manejar a su
: - hijo/hija? —
!Es mas aqradable la vida familiar
ahora?
!Le lee usted a su hijo/hija?
{Ayuda usted a sus.,otros hijos con
© sus tareas escolares?
!Ha aprendido algunos métodos de enseflanza este
afio? &¢Qué ha aprendido?

Contar cuentos
Leer cuentos
Contar

Organizar Jjuegos
Cantar

Ensefiar versos
Pintar -

tLe gustaria que su hijo/hija estuviera en un pro-
grama bilingiie el prdximo afio?

s1
No ‘ /
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PARENT PNVOLVEMENT

b v

In recent years early childhood edu-ation prdkramc through-
out the United States have become more effective in invol-
ving low-income mothers in a variety of roles relattd to °
the achievement of their children.’ The Spanish Dame Pro-
Ject was successful in maintaining effective parent-in-
volvemente-from both mothers and fathers--in adv¥isory ca-

pacities and in daily lessons.

And,

in 'a recent review of

programs involving parenting skills, the

anish'Dame Pro-

Ject was rated among those programs e

immediate gains in intellectual, co Ceptual or langua~e

ja

ective in producing

-

development, or acadegic\abhievem nt.l i

w

o

-

4
The same review lists ¥he more successful ways diséovéred
by Head Start to get parents to attend meetings:
° 1
Attendance is greater when parents are extended a per-
! fsonal invitation by a staff member or by another’
parent, rather than through a posted no+ice,9flier, or
v imailed invitation.

v

éﬁParents

L

sitting

are more apt to attend activities when baby-
and transportation services are provided.

@ Serving
creases

refreshments or having a potluck dfpnér in-
attendance, , D
@ Giving the parent a token gift may ihcrkqse attendance.,

| A

@® Parents are more apt to attendfmeetiggs

about tobics

whiech they help select and which directly per
their children. =%

tain to

O

® Attendance is often, but not always, largerjwhén the
- method of instruction is a demonstration or a work-
shop, rather than a didactic presentation,

® The personality of the staff person involved iﬁ the
parent component seems crucial in gaining the accep-
tance and attendance of mothers.2 '

9 v
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IDEAS, WORDS OF CAUTION, RECOMMENDATIONS

® Develop your own working definition of bilingual edu-

cation. Just what do you mean when you use the term?
The Title VII Bilingual Education Act defines bilin-
gual education as the use of two languages, one of
which is English, as media of instruction. Both lan-
guages must be used as media of instruction for the
same student population in a well-organized program,
which encompasses part or all of the curriculum. In-
cluded in the concept of bilingual education is the

~study of the history and culture associated with the
mother tongue. A complete program develops and main-
tains the children's self-esteem and a legitimate
pride of both cultures.3 )

@ Carefully evaluate your program goals and objectives
to be sure your project actually moves in the direc-~
tion you have chosen. 1If you wish to follow a plan of
target language and culture maintenance, be sure you
do not inadvertently phase out the target language.
Read Rolf Kjolseth's, "Bilingual Education Programs in
the United States: For Assimilation or Pluralism?"h
for an excellent discussion on assimilation and plu-
ralistic models. )

@® You will want to give priority to the needs of the
target community; however, when possible, eliminate
the criterion of poverty as a prerequisite for student
participation. It is a potentially fatal, common no-
tion that bilingual education is a panacea for the
limited English-speaking boor only. Bilingual educa-

tion can and should be for everyone! Why not bilin-
gual education, preschool through postgraduate
school?

@ 'When w= are talking about not eradicating the second
language through bilingual education, what we are
really talking about is kind of revolutionary--we are
talking about reconceptualizing what America is and
what ét should be. It is not a simple language prob-
lem."

@ Be ready to define the level of Spanish language pro-
ficiency you will require of home tutors and adminis-
trative staff.
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@ Recognize that bilingual personnel are not necessarily
bicultural. If your program objectives emphasize cul-
ture, be sure your personnel reflect that culture.

@ Some linguists suggest you should not mix two lan-
guages during the same lesson; they also frown on
giving content material in one language, then re-.
peating the material in the other language. Care-

l fully plan lessons so teachers know which language
\ to use when.

@ Srek to use authentic songs, rhythmicﬂzvtivities,
dramatic plays, finger games, etc. Avoid using En-
glish activities translated into Spanish, and vice
versa. You will want to select stories, poetry, et¢ ,
which reflect cultural and moral values.

@ Carefully proofread all written communications to
parents and community to edit out the influence of
English on Spanish, and vice versa.

° Be careful when you ask 1ome teaching personnel to
develop *their own bilingual materials. Even when
people havs the skills, it may still be unfair to ask
them to produce new material as well as handle their
teaching work load. At the same time, home tutors
are invaluable resources. S0, always encourage them
to share ideas and recommend changes.

@ 'There is common belief that the person who speaks two
languag~s can say anything in one that he can say in
the other. That is simply not true."6 Most bilin-
guals are competent in one or more "domains" of usage
in one language and in different domains in the other
language. Consider this phenomenon when you hire and
deal with bilingual personnel.

@ Senk to improve the professional status of home
tutors. Most programs using paraprofessionals receive
less thnan a full, fair trial because the personnel re-
precenting them have less professional status, less
training, less authority and receive less money than
teachers. 1Investigate career development opportuni-
ties available at local colleges, and seek ways to ob-
t#in college credit for work and life experience.

@ So often the bilingual paraprofessional or profession-
al is a product of the school system which bilingual
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education aims to correct. He may have good command
of the target language, but may not necessarily con-
trol all four areas of the language--speaking, compre-
hension, reading, and ‘writing. 1In fact, in the past
many bilingual programs have required the project
secretary to be more proficient in writing both lan-
guages than the teaching and administrative personnel.
The frequently used terms "bilingual" and "bilingual-
ism" are phenomena yet to be defined. There is de-
bate, for example, whether a person who only reads a
language is considered bilingual. And just what is a
perfect bilingual? So, keep this in mind when setting
up employment criteria for bilingual personnel.

If you are frustrated by America's failure to recog-
nize and utilize its linguistic and cultural re-
sources, read what linguist Joshua Fishman says about
America's diverse ethnic languages and cultures: "as
long as these languages and cultures are truly
'foreign' our schools are comfortable with them. But
as soon as they are found in our own back yards, the
schools deny them."T

If you plan to use different teachers for English and
Spanish, consider that actions speak louder than
words. You may be seeking to develop biculturals, and
teachers should provide the models: "credible exem-
plifications of successfully operative bilinguals and
biculturals."

Carefully analyze what you mean by "community involve-
ment." Some use the term to allow the community an
opportunity to give opinions while professionals make
decisions. 1In your program, will the community have

a degree of power and control?

Consider opening your program to nonethnic and non-
Spanish speaking students.

Investigate local adult education programs where
parents can take courses in Spanish for Spanish speak-
ers and English as a second language.




RECOMMENDED BOOKS
FOR THE DAILY CURRICULUM GUIDE AND THE ESL CURRICULA

Source List

Alphabetized by English title if dual language versions
are required.,

An Apple 1s Red - La manzana es roja, by Nancy Curry,
1969. Bowmar Zarly Childhood Series. Bowmar

Publishing Corporation, 622 Rodier Drive, Glendale,
California 91201.

Are You My Mother?, by P. 0. Eastman, 1960. Beginrer
Books. Random House, Inc., Random House Building,
201 E. 50th Street, New York, N.Y. 10022.

Baby Farm Animals, by Garth Williams, 1959. Golden Press,
Inc., Division of Western Publishing Company, Inc., .
1220 Mound Avenue, Racine, Wisconsin 53LOL, '

The Bear Book, by Jan Pfloog, 1965. Golden Press, Inc.,
Division of Western Publishing Company, Inc.,
1220 Mound Avenue, Racine, Wisconsin 53LOL.

Benito Juérez, The Indian Boy Who Became President, by
Lilia Ldpez (seven years old). Whittier College

Bilingual Bicultural Education Program VII, Whittier,
California.

Benny's Four Hats - Los cuatro sombreros de Benny, by Ruth
M. Jaynes, translated and adapted by Emma Holgufn
Morales, 1967. Bowmar Early Childhood Series.

Bowmar Publishing Corporation, 622 Rodier Drive,
Glendale, California 91201, : *

Big and Little, by Joe Kaufman, 1966. A Big Golden

Book. Golden Press, Inc., Division of Western

Publishing Company, Inc. 1220 Mound Avenue,
Racine, Wisconsin 5340k, .

The Biggest House, by Ruth M. Jaynes, 1968. Bowmar Early
Childhood Series. Bowmar Publishing Corporation,
622 Rodier Drive, Glendale, Califorria 91201




The Bunny Book, by Richard Scarry, 1965. A Golden Shape

Book. Golaen Press, Inc., Division of Western
Publishing Company, Inc., 1220 Mound Avenue, Racine,
Wisconsin 53LOL,

The Cat Book, by Jan Pfloog, -964. A Golden Shapg Book.
Golden Press, Inc., Division of Western Publishing

Company, Inc., 1220 Mound Avenue, Racine, Wiscon-
sin 53LOL,

Chicken Little., Golden Press, Inc., Division of Western
Publishing Company, Inc., 1220 Mound Avenue, Racine,
Wisconsin 53L0L,

Colors, by Ruth and Ed Radlauer, 1968, Bowmar Early .
Childhood Series. Bowmar Publishing Corporation,
622 Rodier Drive, Glendale, California 91201.

Do You Know What? - :Sabes qué?, by Ruth M. Jaynes, 1967.
Bowmar Early Childhood Series. Bowmar Publishing
Corporat on, 622 Rodier Drive, Glendale, California
91201,

The Dog Book, by Jan Pfloog, 1964. A Golden Shape Book.
Golden Press, Inc., Division of Western Publishing

Company, Inc., 1220 Mound Av-aue, Racine, Wiscon-
sin 53kok,

‘Bl Arbol de Navidad. Coleccidn Chiquitin., Editorial
Ferma, Barcelona, Espafia.

Evening, by Ruth and Ed Radlauer, 1968. Bowmar Earl¥
Childhood Series. Bowmar Publishing Corporation,
622 Rodier Drive, Glendale, California 91201.

Father [s Big - Pap& es grandz, by Ruth and Ed Radlauer,
translated and adapted by Emma Holgufn and Conchita
Morales Puncel, 1967. Bowmar Early Childhood Series.
Bowmar Publishing Corporation, 622 Rodier Drive,
Glendale, California 91201,

Favorite Nursery Rhymes, 1968. An Instructo Big Book.
The Instructo Corporation, Paoli, Pennsylvania
19301.

e

Fire Engines, prepared under the supervision of Mary
Reed, Ph. D., 1969. Golden Press, Inc., Division
of Western Publishing Company, Inc.,, 1220 Mound
Avenue, Racine, Wisconsin 53404,

~appa—
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Fred the Fireman, by Joe Kaufman, 1968, A Goldern Busy

ceopls Book. Golden Press, Inc., Division of Western
Publishing Company, Inc., 1220 Mound Avenue, Racine,
Wisconsin 5340k,

Friends! Friends! Friends! - 14dmigos! 1Amigos! 1Amigcs!, by

Ruth Jaynes. Bowmar Early Chiidhood Series. Bowmar
Publishing Corporation, 622 Rodier Drive, Glendale,
California 91201,

Frosty the Snowman, 1972. A Little Golden Book. Golden

Press, Inc., Divi.uion of Western Publishing Company,
Inc., 1220 Mound Avenue, Racine, Wisconsin 5340k,

The Fuzzy Duckling, by Jane Werner, 1967. Golden Press,

Inc., Division of Western Publishing Cowmpany, Inc.,
1220 Mound Avenue, Racine, Wisconsin 5340k,

Gilberto and the Wind, by Marie H. Ets, 1969, Viking

Seafarer Books. Viking Press, Inc., 625 Madison
Avenue; New York, New York 10022.

The Gingerbread Man. A Whitman Giant Tell-A-Tale Book,

Whitman Books, Western Publishing Company, Inc.,
1220 Mound Avenue, Racine, Witconsin 5340L.

The Golden Egg Book, by Margaret W. Brown, 1967. A Big

Golden Book. Golden Press, Inc., Division of Western
Publishing Company, Inc., 1220 Mound Avenue, Racine,
Wisconsin 5340k,

The Great Big Fire Engine Book, 1950. A Big Golden Book.

Golden Press, Inc., Division of Western Publishing
Company, Inc., 1220 Mound Avenue, Racine, Wiscon-
sin 5340k, ;

I Am a Bunny, by Ole Risom, 1967. A Golden Sturdy Happy

Book. Golden Press, Inc., Division of Western
Publishing Company, Inc., 1220 Mound Avenue, Racine,
Wisconsin 5340k, .

I Am a Mouse, by Ole Risom, 1964. A Golden Sturdy Happy

Book. Golden Press, Inc., Division of Western
Publishing Company, Inc., 1220 Mound Avenue, Racine,
Wisconsin 5340k,

1 Like Cats, by Marion W. Crume, 1968, Bowmar Early

Chi’dhood Series. Bowmar Publishing Corporation,
622 Rodier Drive, Glendale, California 91208,




The Little Fire Engine. Golden Press, Inc., Division of

Western Publishing Company, Inc,, 1220 Mound Avenue,
Racine, Wisconsin 5340k,

The Little Red Hern - La gallinita roja, prepared under
the supervision of Mary Reed, Ph. D., 1969. Little
Golden Books. Golden Press, Inc., Division of
Western Publishing Company, Inc., 1220 Mound Avenue,
Racine, Wisconsin 53k4o0bL,

Little Red Riding Hood. A Whitman Tell-a-Tale Book.
Whitman Books, Western Publishing Company, Inc.,
1220 Mound Avenue, Racine, Wisconsin 5340k,

The Littlest House, by Nancy Curry, 1968, Bowmar Early
Childhood Series. Bowmar Publishing Corporation,
622 Rodier Drive, Glendale, California 91208.

Morning, by Marion W. Crume, 1968, Bowmar Early Child-
hood Series. Bowmar Publishing Corporation, 622
Rodier Drive, Clendale, California 91208.

My Friend Is Mrs. Jones - La Sefiora Jones es mi amiga, by
Nancy Curry, 1967. Bowmar Early Childhood Series.
Bowmar Publishing Corporation, 622 Rodier Drive,
Glendale, California 91208.

The Nest Book, by Jan Pfloog, 1968. Golden Press, Idb.,
Division of Western Publishing Company, Inc.,
1220 Mcund Avenue, Racine, Wisconsin 5340k,

The Night Before Christmas, by Clement C. Moore, 1950.
Golden Book. Golden Press, Inc., Division of Western
Publishing Company, Inc., 1220 Mound Avenue, Racine,
Wisconsin 5340k,

On My Beach There Are Many Pebbles, by Leo Lionni, 1961,
Grosset § Dunlap, Inc., 51 Madison Avenue, New York,
New York 10010

Papd Noel. Coleccidn Chiquitin. Editorial Ferma,

Barcelona, Espafia.

Peter the Policeman, by Craig Pineo, 1968. Golden Press,
Inc., Division of Western Publishing Company, Inc.,
1220 Mound Avenue, Racine, Wisconsin 5340b,
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Rudolph the Red Nosed Reindeer, by Eileen Daly, 1972. A

Golden Shape Book. Golden Press, Inec., Division of
Western Publishing Company, lne., 1220 Mound Avenue,
Racine, Wisconsin 5340k, |

The Smiley Lion Book, by Marybob Baker, 1964. A Golden
Shape Book. Golden Press, Inc., Division of Western
Puvlishing Company, Inc., 1220 Mound Avenue, Racine,
Wisconsin S3k4ok,

2y The Story of Ferdihand, by Munro Léaf, 1969, _Translated
from Spanish. Viking Seafarer Books. Viking Press,
Inc., 625 Madison Avenue, New York, New York 10022,

Surprise for Mrs. Bunny, by Charlotte Steiner, 194s.
’ Translated from Una sorpresa para la Seniora Coneja.
Wonder Books, Division of Grosset § Dunlap, Inc.,
51 Madison Avenue, New York, New York 10010.

The Tale of Peter Rabbit, by Beatrix Potter, 1970. A
Big Golden Book. Golden Press, Inc., Division of
Westera Publishing Company, Inc., 1220. Mound Avenue,
Racine, Wisconsin 5340k,

sell Me, Please! What's That?, by Kuth M. Jaynes, 1968.
Bowmar Early Childhood Series. Bowmar Publishing

Corporation, 622 Rodier Drive, Glendale, California
91208.

inree Baby Chicks, by Kuth M. Jaynes, 1968, Bowmar -Early
Childhood Series. Bowmar Publishing .Corporation,
622 Rodier Drive, Glendale, California 91208.
-

P

tne Three Bears, 1968. An Instructo Big Book. ' The
Instructo Corporation, Paoli, Pennsylvania 19301.

“he Three Billy Goats Gruff - Los tres cabritos, 1966.
Whitman Books, Western Publishing Company, Inc!,
1220 Mound Avenue, Racine, Wisconsin 5340k,

The Three Pigs, 1968. An Instructo Big Book. The
Instructo Corporation, Paoli, Penngylvania 19301.

The Ugly Duckling. Any appropriate children's versien.

Watch Me Indoors, by Ruth M. Jaynes, 1967. Bowmar Early
Childhood Series. Bowmar Publishing Corporation,
622 Rodier Drive, Glendale,:California 91208.

’
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Watch Me Outdoors - Afuera, by Ruth Mg\ﬂkynes. Bowmar
Early Childhood Series. Bowmar Publishing Corpora-
tion, 622 Rodier Drive, Glendale, California 91208,

What Animals Do, by Richard Scarry, 1968. A Golden Sturdy
Happy Book. Golden Press, Inc., Division of Western
Publishing Company, Inc., 1220 Mound Avenue, Racine,

, Wisconsin S3LOL,

What Is a Birthday Child? - La nina que celebra el
cumpleanos, by Ruth M. Jaynes, 1967. Bowmar Early
Childhood Series. Bowmar Publishing Corporation,
622 Rodier Drive, ‘Glendale, California 91208.

What Do You Say? - iQué diceg?, by Marion W. Crume, 1968.
Bowmar Early Childhood Series. Bowmar Publishing
Corporation, 622 Rodier Drive, Glendale, California

91208. ..

Whatever Happens to Bear Cubs?, by William Hall, 1968.
A Big Golden Book. Golden Press, Inc., Division of
Western Publishing Company, Inc., 1220 Mound Avenue,
Racine, Wisconsin 53404, -

Whistle for Willie, by Ezra J. Keats, 1969. Viking
Seafarer Books. Viking Press, Inc., 625 Madison
Avenue, New York, New York 10022,
(-]

= Zeke the Zoo Keeper, by Joe Kalfman, 1968. A Golden Busy
Book. Golden Press, Inc., Division of Western
Publishing Company, Inc., 1220 Mound Avenue, Racine,
Wisconsin 53L40L. .
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RECOMMENDED SUPPLEMENTARY BOOKS
FOR THE DAILY CURRIQULUM GUIDE AND THE ESL CURRICULA

Source List

Aprende las letras, 1964. Ediciones.Eva. Editorial
Vasco Americana, S.A., Bilbao, Espaia. ’

-
Aprende los numeros, 196L4. Ediciones Eva. Editorial
Vasco Americana, S.A., Bilbao, Espafia,

Blanca Nieves. Organizacidn Editorial Novaro S.A.,
Barcelona, Espafia,

The Boat Book, by Joe Kaufman, 1965. A Golden Shape

Book. Golden Press, Inc., Division of Western
Publishing Company, Inc., 1220 Mound Avenue,
Racine, Wisconsin 53L0ok.

Bozo the Clown, by Richard Moore and Robert Totten, 1970.
A Golden Shape Book. Golden Press, Inc., Division of
Western Publishing Company, Inc., 1220 Mound Avenue,
Racine, Wisconsin 5340k,

Coleceibn Siluetas de Oro.

Los peces

La grangja

Los barcos

Los conejos

Los perros
Minina la gatita
El elefante

Los juguetes

[o IR N IR~ RV TV VR SN

Organizacidn Editorial Novaro, S. A., Barcelona,
Espafia.

Diez indiecitos, by Julia Daroqui, 1972. Coleccibn
Mufiequitos. ©Editorial Sigmar, Buenos Aires,
Argentina.

El Pato Donald, by Daphne Davis, 1969. Organizacidn
Editorial Novaro, S. A., Naucalpan de Judrez, Edo. de
México.

El Ratdn Mickey, 1969. Organizacidn Editorial Novaro,
Naucalpan de Judrez, México.
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The Farm Book, by Jan Pfloog, 1964. Golden Press, Inc.,

Division of Western Publishing Company, Inc., 1220
Mound Avenue, Racine, Wisconsin 5340k,

Flip and tke Morning, by Wesley Dennis, 1968, Vlklng
Seafarer Books. Viking Press, Inc., 625 Madison
Avenue, New*'York, New York 10022,

The Hat Book, by Leonard Shortall, 1965, Golden Press,
Inc., D1v151on of Western Publlshlng Company, Inc.,
1220 Mound Avenue, Racine, Wisconsin 5340k,
\
Hop on Pop, by Dr. Seuss, 1963, Beginner Books, Random
House, Inc., Random House Building, 201 E. 50th
Street, New York, New York 10022.

Jungle Babies, by Janet Fulton, 1969. A Golden Shape
Book. Golden Press, Inc., Division of Western
Publishing Company, Inc., 1220 Mound Avenue, Racine,
Wisconsin 53h0k, :

The Jungle Book, 1967. A Golden Shape Bonk. Golden Press,
Inc., Division of Western Publishing Company, Inc.,
1220 Mound Avenue, Racine, Wisconsin 53404,

La Familia Pato. Coleccibn Buenas Noches. Susaeta, S. A.
Ediciones, Barcelona, Espafia.

La granja del abuelo, 1967. . Coleccibn Conoce a los
Animales. Editorial Fher, S.A., Gordoniz, Lk,
Bilbao, Espafia.

La manzana, by Dick Bruna, 1970. A.W. Bruna §Zoon,
Utrecht Aguidgr, S.A. de Ediciones, Juan Bravo 38,
< Madrid, Espaﬁa.‘ .

Los animalitos, by Daphne Davis. Organizacién Editorial
Novaro, S. A., Naucalpan de Jufrez. Edo. México.

The Monkey Book, by Jan Pfloog. A Golden Shape Book.
Golden Press, Inc., Division of Western Publish-
ing Company, Inc., 1220 Mound Avenue, Racine, Wis=-
consin 53hkob,

)
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Pequenos Albumes, ediciones Eva,

El ratoncitc aventurero
Un-viaje maravilloso
' La liebre y la tortuga
La ratita sabia
Lc. Cenicienta .
El flautista de Hamelin

Caperucita Roja

Blanca Nieves y los siete enanos

El enano saltarin
10, El conejito travieso ; K
11. El patito feo
12. " Aventuras de Michin
13. -La gallinita que sembrd mgiz
14. La ardillita mentirosa
15, FEl pollito travieso
16. Pepito el pingliino
17. Los gatitos revoltosos

v

W0 N O h HN Sy Do ke
L ]

. 18, Bolita de nieve .
19. El osito Felipin © .
20. El gallo Pipirin ) . .
21. La casita del bosque ' . , .

22. El pequerio Garbancito
23, Miau el gatito .
24. Almendrita . .

.’

Editorial Vasco Americanal S.’ A., Bilbao, Espaﬁa.
Piesta Bélidos, by Jo Anne Wood. 0rgan13§c16n Editoriel. g
Novaro, S. A.; Naucalpan de Jufrez, Mex1qo. ) <

~

Swimmy, by Leo Lionni, 1963. Spanish and English,
Pantheon Books, In¢,, Division of Random House,
Inc., 201 E. 50th Street, New York, New York* X0022,

The Tiger Book, by Jaan Pfloog, 1965. A Golden Shape
Book. Gglden ,Press, Inc.,.Division of Western
Publishing Company, Inc., 1220 Mound Avenue, Racine,, .
Wisconsin S3kol, . ) -

The Truck and Bus Book, by William Dugan. A Golden Shape T
Book. Golden Press, Inc., Division of Western -
Publishing Company, Inc., 1220 Mound Avenue, Racine, : ’
Wisconsin 53404, .

Whatever Happens to Baby Horses?, by Bill Hall, 1965. A

Big Golden Book. Golden Press, Inc., Division of )
Western Publishing Company, Inc., 1220 Mound A7gnue, .
Racine, Wisconsin 53L40kL, _ .




soy el verde, Yo soy el aaul, Yo soy el amarillo, -
Yo soy el rojo, by Maria Luisa Jover and José Garganté,
1969, Ediciones La Galera, Barcelona, Espafia.




RECOMMENDED PHONO-VIEWER PROGRA'.5 AND RECORDS
FOR THE DAILY CURRICULUM GUIDE AND THE ESL CURRICULA

Source List

PHONO-VIEWER PROGRAMS

Phono-Viewer programs consist of records and filmetrips
which are played and shown on a combination viewing

scr- ’‘wecord player, Th- equipment is varicusly described
as no-Viewer, Picturc¢sound, or Show 'n' Tell. Infor-
ma .. on these materials can be obtained from the
following sources:

++ General Learning Corporation, 250 James Street,
Morristown, New Jersey 07960

«+ Pickwick International, 135 Crossways Park Drive,
Woodbury, Long Island, New York 11797

«+ Educational supply company in your area.

Listed below are the Phono-Viewer programs used by the
Spanish Dame Project:

Early Chiidhood Series I (adapted from the Bowmar series):

. What Is a Birthday Child?

. Do You Know What. . .97

« Father Is Big

« Where Is Whiffen?

. Tell Me, Please! What's That?

M EW D

Eariy Childhood Series II (adafted from the Bowmar series):

l. Do You- Suppose Miss Riley Knows?
2. Colors )
3. What Do You Say?
4., Funny Mr. Clown
5. Benr-'s Four Hats
Early Childhood Series III (adapted from the Bowmar
series):
1. That's What It Is!
2. Three Baby Chicks
3. Morning
L., Evening

105
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5. A Box Tied with a Red Ribbon

Early Childhood Series IV (adapted from the Bowmar series):

An Apple Is Red
Watch Me Indoors
Watch Me Outdoors
Listen!

Follow the Leader

VT E W N
.

M&thematicalgeonquts: Counting I
X

1 through 10: Number Collector Men
l, 2, 3: Animals for Me

See How I Arrive at 1, 2, 3, 4, 5
6, 7, 8: Ice Cream Is Great

9 and 10: Count the Rows Again

W o
.

Music Series: Action Songs

Hello, Somebody
What Shall We Do?
Walk to School
Where Is Thumbkin?
If You're Happy

VT EW N
.

Music Series: Siory Songs I -
@

Barnyard Family

Mister Frog Went A ‘courting

1 Had a Little Overcoat .
. Three Drummer Boys

Orchestra Song

VT E W N
.

Music Series: Story Songs II

. The 0ld Gray Cat

. Sheep Shearing

. Billy Boy

. Willie the Freight Train
. Out the Window

VT E W

Art Series I: Exploring Materials

1. This 1s Paper
2. These Are Crayons
3. This Is Paint
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L. ©This Is Finger Paint
5. This Is Clay

The Enchanted Christmas Tree |,

RECORDS

Cancioncitas para chiquitines. 7" LP. Bowmar Publishing
Corporation, 622 Rodier Drive, Glendale, California
91201,

Cri-Cri series by Francisco Gabilondo Soler, 1953.

I. Campanita, Judn Pestanas, El soldadito rojo,
Marcha de las cantcas, Cochinitos dormilones.
L5 rpm.

2. El grillito cantor, La patita, La muieca fea,
Bombdn primero, EL baile de ios muheeos. LS rpm.

3. El grillito cantor, Llueve, Mi burrita, Cancidn
de.las bryjas. L5 rpm.

4., El grillito cantor, El chorrito, Negrito Bailarin,
Jorobita, Marcha de las letras. LS5 rpm.

RCA Victor, M&xico, D.F.

Cricket - Alley Cat Dance (Side 1)3 La cucaracha (Side 2)
by The Playmates. L5 rpm. Pickwick International,
Inc., 135 Crossways Path Drive, Woodbury, Long
Island, New York 11797

Felix the Cat - The Cat's March, 1958, 45 rpm., Pickwick
International, Inc., 135 Crossways Path Drive,
Woodbury, Long Island, New York 11797

Himno Nacional de México. Grabacidn para la serie Libros

Vivos. U5 rpm. TFernfindez Editores, S.A., México, D.F.

1Hola! ~ Vamos a cantar - Sing and Learn Spanish by
Harriet Barnett and Betty M. Barlow. 33 1/3 rpm;
12", Shawnee Press, Inc., Delaware Gap, Pennsylvania

18327,
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j
Juegos infantiles de México by Cia. Infantil del Maestro

Armando Torres. 33 1/3 rpm; 12". RCA Victor
Mexicana, S.A., México, D.F.

Juegos infantilec de México - La vibora de la mar - Los
padres de San Francisco - Brinca la tablita - Don
Pirul? by Cia. Infantil de Televicentro de Armando
Torres, 1960. U5 rpmy 7". RCA Victor, México, D.F.

Juegos meniques para chiquitines. 7" LP. Bowmar Publish-
ing Corporation, 622 Rodier Drive, Glendale, Califor-
nia 91201.

Kiddie Hootennany. 33 1/3 rpm; 12". Happy Time Records,
Pickwick International, Inc., 135 Crossways Park
Drive, Woodbury, Long Island, New York 11797.

Laguna Language Series (records and books), by César

Romero.

1. La eaperucita roja ’
2. Los cuatro cantantes de Guadalajara
3. Los tres oscs

4. EI flautista de Hamelin

5. Doma Ctigarra y Doha Hormiga

6. Dona Zorra y Dona Cigiieha

"33 1/3 rpm; 12", Kenworthy Educational Service,
138 Allen, Buffalo, New York 14205,

Little White Duck and other animal songs and stories.
33 1/3 rpm; 12". Happy Time Records, Pickwick
International, Inc., 135 Crossways Park Drive,
Woodbury, Long Island, New York 11797.

Mexican Folk Dances. 12" LP. Bowmar Publishing Corpo-
ration, 622 Rodier Drive, Glendale, California 91201,

Rhythm Time, Record 1 and 2. 12" LP. Boymer Publishing
Corporation, 622 Rodier Drive, Glendale, California
91201.

Teddy Bear's Picnic - Candy Carousel, by Cricketone
Chorus. U5 rpm; 7". Pickwick International, Inc.,
135 Crossways Park Drive, Woodbury, Long Island,
New York 11797.
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Todo el aho con Cri-Cri - El grillito cantor by Francisco
Gabilondo Soler. 33 1/3 rpm; 12". RCA Victor,
México, D.F.

Versitos para chiquitines. T" LP. Bowmar Publishing
Corporation, 622 Rodier Drive, Glendale, California
91201,

A Visit to My Little Friend. 12" LP. Children's Music
Center, 5373 W. Pico Blvd., Los Angeles, California
90019,

World of Marches. 12" LP. Bowmar Publishing Corporation,
622 Rodier Drive, Glendale, California 91201.




RECOMMENDED EDUCATIONAL GAMES AND MATERIALS
FOR THE DAILY CURRICULUM GUIDE AND THE ESL CURRICULA

Source List

Animal Card Game (Bird, Fish). Ed-u-cards, Long Island,
New York.

@
Animal Face Puppets (#1189). The Instructo Corporation,
’ Paoli, Pennyslvania. ’

Blogues ldgicos. Teide-Enosa, Spanish Book Corporation of
America, New York, New York.

Chalk Boards (18" x 2L4"), Wesco Products, Gardena, Cali-
fornia.

Community Helpers at Work (#1032--Desk-Top Activity Kit).
The Instructo Corporation, Paoli, Pennsylvania.

Cubical Counting Blocks (#8039--100 colored cubes), Milton
’ Bradley Company, Springfield, Massachusetts.

Educational Toy Money (#9315)., Milton Bradley Company,
Springfield, Massachusetts.

The Family and the Home (Set of twelve prints). Escobar-
Keit/Harold Peterson, Latin American Studio, Santa
Barbara, California. ¢ .

Farm Lotto (#104). Edu-cards Corporation, Commack, New
York, .

Fit-a-Shape (#2107). Lauri Enterprises, Haverhill,
Massachusetts,

Flannel-Board Cut-Outs (#7603). Milton Bradley Company,
Springfield, Massachusetts,

Food and Nutrition, by Marie Hibma Frost.

1., Milk T. Salads

2. Breakfast 8. Fruits

3. Lunch 9. Vegetables

Lk, Dinner 10. Preparing Food
5. Hot Foods 11. Growing Food
6. Cold Foods 12, Buying Food

David C. Cook Publishing Company, Elgin, Illinois.
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| |
- Geometric Figures and Solids (#806L4). Milton Bradley
Company, Springfield, Massachusetts,

Health and Cleanliness by Silvia Tester.

1. Visit to the Doctor 7. Brushing Teeth
2. Visit to the Dentist 8. Combﬂng Hair
3. Good Food 9. Taking = th
~ L, Proper Rest 10. Dressing for Weather
5. Sunshine and Exercise 11. Covering Mouth and Nose
6. Washing Hands and Face 12, First Aid

David C. Cook Publishing Company, Elgin, Illinois.

Jack Straws (#78). Parker Brothers, Inc., Sal~m,
Massachusetts.

Large Colored Beads and Patterns (#6250--144 beads, 6
colors). Ideal School Supply Company, Oak Lawn,
Illinois.

N
Lincoln Logs (#891--120 pieces). Playskool, A Milton
Bradley Company, Chicago, Illinois.

Musical Instruments.
o’ |

Indian Tom-Tom African Tom Tom
Hand Snare Drum ° Calfskin Tambourine
Sand Blocks Gliiro Tone Block
Wrist Bells Steel Triangle
Plastic Maracas Single Cymbal (7")
Rhythm Sticks Handle Castanets
Hand Bells Junior Cymbals (5")
Jingle Clag Finger Cymbals

Brass Cymbals (7")
Available through most educational suppliers.

Object Lotto (#127). Ed-u-cards, Long Island, New York.

Opposite Concepts (#33--Flannel Board Set). The Instructo
Corporation, Paoli, Pennsylvania.

Peabody Language Levelopment Kit (Level 2). American
Guidance Service, Inc., Circle Pines, Minnesota.

Pegboards and Pegs. Ideal School Supply Company;“Oak
Lawn, Illinois. Milton Bradley Company, Springfield,
Massachusetts.
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Pets by Norma Thurman.

1. Lamb T. Kitten

2. Horse 8. Skunk

3. Turtle Derby 9. White Mice

L. Raccoon 10. The Veterinarian
5. Chipmunks 11, Lizards

6. Pet Shop 12, Humane Sgaifty

David C. Cook Publishing Comﬁany, Elgin, Illinois.

Pick-Up Sticks. Wnitman, Divisipn of Western Publishing
Company, Racine, Wisconsin%f

Picture Cards for Use with "Introducing English" (1-31301).
Houghton Mifflin Company, Boston, Massachusetts,

Plastic Links (different colors). American Guidance
Service, Circle Pines, Minnesota.

Playskool Color Cubes (#302). Playskiol, A Milton Bradley
Company, Chicago, Illinois.

Playskool Color Stacking Discs (#170). Playskool, A
Milton Bradley Company, Chicago, Illinois.

Playskool Jumbo Beads (#702)., Playskool, A Milton
Bradley Company, Chicage, Illinois.

Playskool Parquetry Blocks (#306--32 diamond, square, and
triangular wooden blocks). Playskool, A Milton
Bradley Company, Chicago, Illinois.

Playskool Play Chips (#120--squares, circles, triangles).
Playskool, A Milton Bradley Company, Chicago,
Illinois.

Plastic Counters (#7616--different colors). Milton
‘Bradley Company, Springfield, Massachusetts.

Playtime Pals (paper dolls). Whitman, Division of Western
Publishing Company, Racine, Wisconsin.

Positions in Space (#628--Elephant Position Pictures).

Instructor Curriculum Materials,

Pogitions in Space (#7616--in/out; left/right; behind/in
front of). Owen Publishing Company, Dansville, New
York.




Puzzles

»

Airplane, Girl, Fish, Boy, Fruit, Apple, Fire Truck,
Mailmar, Policeman, Fireman, Teacher, Flowers,
Helicopter, Boat, Farm, Carnival, Fox, Donkey,
Squirrel, Mother Duck, Duck, Chicken, Rooster,
Monkey, Frog, Turtle, Mix, Animal, Car, Bus, Train,
Butterfly, Tractor, Trucks, Shapes and Form, Trans-
portation, Food, Police Car, Teacher, Reddy Fox.

Playskool, A Milton Bradley Company, Chicago, Illinois.

Record Player (EDT-15C--Newcomb Solid State). Newcomb

Audio Products Company, Sylmar, California.

Ringa-Majigs. Molenaar, Inc., Willmar, Minnesota.

Safety on Streets and Sidewalks (#133--Flannel Board

Set). The Instructo Corporation, Paoli,
Pennsylvania.

Science Themes II by Evelyn Root.

1. Air T. Birds

2, Moon and Stars 8. Ants

3. Magnets 9. Bees

4k, The Sun 10.. Chickens
5. Rabbits 11. Plants
6. Squirrels 12, Coal

- *®

David* C. Cook Publishing Cdémpany, Elgin, Illinois.

Seasons (#286-~Flannel Board Set). The Instructo Corpo-
ration, Pacli, Pennsylvania.

Seasons by Alma Gilleo and Betty Thorn.

1. 8igns of Spring T. Fail Trees

2. Spring Planting 8. Fall Harvesting

3. Animals in Spring 9. Winter Preparations
4, Summer Fruit 10, Winter Hibernation
5. OCummer Fun 11, Winter Time

6. Summer Vegetables 12. Winter Migration

David C. Cook Publishing Company, Elgin, Illinois,

Sequence Cards (#7524). Milton Bradley Company, Spring-
field, Massachusetts.

o’
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Socié}xDevelopment, by Alma Gilleo, \,_/’//

1. Taking Turns T. Sharing Ideas
| 2. Sharing Toys 8. Singing Together
3. Putting Away Toys 9. Sharing Pretend Play -
L, Helping Brothers 10. Helping Mother
and Sisters 11. Sharing Foo1d
5. Helping Teacher 12. Helping Pets

6. Playing Together
David C. Cook Publishing Company, Elgin, Illinois,

Space Relationship Cards (#7522). Milton Bradley Company,
Springfield, Massachusetts.

A Trip to the Farm by Evelyn Root.

1. Plowing T. Cows
2. Going to Market 8. Chickens
3. PFarm Buildings 9. Pigs
L, Field Crops 10, Sheep : ,
(Wheat) 11. Other Farm Animals
5. Tree Crops 12, Feeding Calves
- (Oranges) :

6. Horses
David C. Cook Publishing Company’, Elgin, Illinois.

Understanding Our Feelings (#1215--Study Prints). The
Instructo Corporation, Paoli, Pennsylvania.

We Dress for the%Weather (#285). The Instructc Corpora-
tion, Paoli, Pennsylvania,

Zoo Animals (picture packet). The Standard Publishing

Company, Cincinnati, Ohio,
. [4

Zoo Lotto (#10i). Ed-u-cards, Long Island, New York.
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SLIDE-TAPE PRESENTATION

Preparing for Your Presentation

This preprogrammed slide-tape presentation is designed for
use with any Kodak Carousel Slide ProjJector in conjunction
with a Wollensak AV 2550/51 Cassette Programmer-Recorder
or equivalent. The following steps, when performed in
sequence, will assure a smooth presentation.-

If you do not have access to programming equipment, you

may utilize this audio-visual presentation with any
cassette tape recorder and any slide projector.

. Instructions--Programming Equipmént

l. Arrange slides in sequence from 1-68 (numbers must
appear in the top right-hand corner as they face the
operator for correct screen orientation). BE SURE
BLANK CARDBOARD IS PLACED IN #1 SLOT!

2. Advance your projector to Slide #2, and focus title

on screen, J/

3. Return the slide tray to #1 (blank slide).

L, Set up recorder so that when it is turned on, the
musical introduction will begin.

5. Plug synchronization cord into both projector and . ’
recorder,

6. Turn projector to "on" position.

T. Set recorder into "play" mode. Slides will?advance

automatical.y. .

Note: Prionr to your screening, rehearse the above
steps carefully.

Instructions-~Manual Operation

Follow steps 1 through U4 above.

5« After ten seconds have elapsed, advance to Slide #2,
After an additional 10 seconds have elapsed advance
to Slide #3, and so on until Slide #7. -
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6. When narration begins, Slide #8 should be on the .
screen. .

7. From this point on, advance slides as indicated by
numbers in accompanying text. ‘

8. After you have dropped Slide #65, count four seconus .
and drop Slide #66%. Repeat until the last slide has :
been dropped (Slide #68).
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Tape Content 1 o >

(S1ide #1--Blank Card) ~ /

(Slides #2-7--Children singing)

2 -
-

(8) . . \
In September of 1969 the Spanish Dame Bilingual Bicul- \
i

o ’

. ‘ (9)

tural Education Project began work with children from three

. t

target schools in the Alum Rock Union School District,

(10) 5 o
San José, California. Since that time approximately

o

{
(11)
350 preschool children, whose first language, is Spanish,

5 (12) *
have participated in this five-year pilot program.

(13)

The ProjJect wanted to demonstrate a home-teaching procedure .

)

to teach Spanish and English language and concept-formation

" - (1k) .
skills by applying methods developed in Nashville,

(15)
— By }

Tennessee, at the George Peabody Teacher's College.

the time a child starts school, we know that he has already

133
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—

mastered 80% of the sound system and grammaf<6f his mother

2

s
(16)

tongue. We alrfo know that the Mexican American.child's

+

language reflects the way of thinking and feeling of his

people. Thus, we can build upon his background using a

bilingual approach to meet these program objectives:

- ‘ - iiz) . Develoﬁ Spanish and English language
skills
i . Stimulate bicultural awareness and a ' .
- positive self-image

¢

. MTrain-bilingual paraprofessionals

' . Help parents teach their children .
. - - mw ‘ ) . ‘
5
an \/'— | | |
N5 Bezt these obJectives., paraprofessional home tutors .
receive extensive pre- and inservice training, designed by
‘_ project staffy also guest speékers and consultants conduct /
: - . {19) )
-, workshops which provide tuidrs with training to meet the’ -
N .
«a? :
) 134
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needs of tilingual preschoolers.

»

(20)
Home tutors work #n a training center with a preschool

&
»

coordinator who helps plan for the current day's lesson.

- .
. : (21) P
Tutors may<learn how to-picture-tell a story or discuss
r : ,

- * _(22) ’
problems common to ilingual teaching. Every morning

(23)
home tutors meet in the trainirc center to collect and

1

>

Fd . N (214)

rrepare materials for the day's activities. This time

L]

can also be used to review the day's lesson, ask questions

.

/
, (25)
about methods and techniques, and share ideas with one

)

®* another.

(26)
Following the planning session, tutors pick up their stu-

dents, and class is held in one of their homes. Mother




(27)

becomes particularly involved since she is committed to

providing her home and assistance for one lesson eacth veek.

/

(28)

Sequencing in daily lessons is flexible but basically works

“

around several objectives and related activities. The

(29)
children usually start their day singing English and

Spanish songs, followed by a half-hour session of reviewing

(30)

and learning new concepts in Spanish. Next, the home

(31)

tutor may present the English-as-a-second language lesson

(32)
using any number of technigues to encourage the children's

>

use of English in a truly natural setting. ESL ﬁay be

(33) (34)

followed by an exercise song and some outdoor play. Then

the children return to more Spanish language and concept

136
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(35) (36)

development working with texture, size, and shape activi-

ties. A day's lesson may be brought to a close as the

(37)

children review English vocabulary and patterns,

(38)
Mothers are constantly encouraged to help with the day's .

(39)
lesson so they may become familiar with techniques which

will assist them in teaching their own children.

(ko)

Cultural activities may include learning how to mix

(h1) (L2)
chocolate with a molinillo, making pifiatas and tortillas.

(43)

After class the tutor takes the children home, then returns

(L)
to the preschool center for a two-hour planning and

evaluation session.

137
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(4s)

The program also seeks cooperation of local schools, and

through this cooperation, the preschoolers have an opportu-

(k6) . (L71)

nity to become acquainted with older ch’ .dren.

Field trips are most important activities since they add

considerable dimension to the program, They visit a

i

(48)

pumpkin patch to learn how pumpkins grow, and the next day

(49)
may taste baked pumpkin. ___ A fire station never fails

1

(50)
to thrill the youngsters. Pan dulce is always a treat for

(\-/////’\ (51)

children, and here they taste salted and buttered tortillas

(52)
hot from the griddle. There's storytelling at the library,

i

. and to everybody's delight, there are sunny days at the

(53) (54)
park and trips to the beach.
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(55) (56)
Visiting a bilingual kindergarten and meeting the school

li

(57)

principal, health nurse, and children who will soon be

(58)

their classmates prepares our little ones for the next

step, which is certainly a big one.

bal
(59) *

Parent involvement is paramount. Mothers and, whenever

possible, fathers, too, not only participate in lessons,

(60) (61) '
but also Jjoin in potluck dinner,(field trips, and, perhaps

(62)

most important of all, share music and art from their rich

)

cultural legacy.

(63)
Close of the project year brings graduation with special

ceremony and diplomas--much to the delight of proud parents




(64)

as well as the children.

Test results confirm our belief that, by nourishing the

precious resoufces of language and culture during this

critical period, Mexican American children may look to

more rewarding school careers in the years ahead.

(s1ides #65-68--Children singing)
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Contenido de la cinta magn€tica

(Transparencia #1 -~ Tarjeta en blanco)

(Transparencia #2-7 - niifios cantando)

(8)

En septiembre de 1969, el Proyecto de Educaci8n

Bilinglie Bicultural llamado Spanish Dame empez8 labores

(9)

con nifios de tres escuelas clave en el Distrito Unifi-

e (10)
cado de Escuelas de Alum Rock en San José&, California .

-
(3

Desde ese tiempo han participado en el plan piloto de cinco

(11)
afios aproximadamente 350 nifios pre-escolares de habla

(12)
espafiola., El objJeto del Proyecto fue demostrar en la

casa, por una parte, la manera de ensefiar el espafiol y el

(13)

inglés, y por otra, la habilidad de formar conceptos por

(14)

medio de métodos que se usan en el George Peabody Teacher's

(15)

College de Nashville, Tennessee « Cuando el nifio

14
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comienza la escuela, sabemos que ya domina el 80% de 1la

(16)

pronunciacibn y gramftica de la lengua materna .

También sabemos que el lenguaje del nifio de -descendencia

<

‘ |

mexicana refleja la manera de pensar y sentir de su propia
gente. Por lo tanto, podemos confiar en su conocimiento

bésico y valernos de los dos idiomas para conseguir 1los
- (17)
siguienyes objetivos: __ . Desarrollar la habilidad
de hablar espaflol e ‘inglés
o
. Crear un medio ambiente
aéradable para crecer y"
aprender
. Estimular un conocimiento
bicultural y“hn codéepto ‘
positivo de sf mismo
. . Entrenar personas bilingiies
para enseflar en la casa

. Ayvdar a los padres a

ensefiar a sus hijos

(18)
Para lograr estos objJetivos, el personal del Proyecto

- -

142 |
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prepara y da amplia ensefianza y entrenamiento a las tutoras -

v

que van a las casasj; también hay invitados que conducen

(19) . , -

demostraciones précticas para entrenar a las tutoras con

el fin de satisfacer las necesidades de los preescolares

(20)
bilingiies. Las tutoras trabajan en un centro pre-escolar

4
7

con una coordinadora que les ayuda a planear la leccidn

e

(21)
del dfa. Las tutoras aprenden, entre otras cosas, a contar

e

cuentos por medio de dibujos o cuadros, o a discutir los

Broblemas comunes a la enseflanza bilingile., Cada mafiana

(23)

las tutoras se refinen en el centro para recoger y preparar

(24) ’

los materiales para las actividades Jjel dfa. También

se puede aprovechar la ocasidén para repasar la leccibn

o

del dia, para coqpultar sobre métodos y técnicas de ensefianza, -

143
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(25)

A para cambiar ideas. Después de prepararse para la clase,

(26)

las tutoras recogen a los nifios y conducen la clase en una
(27)
de sus casas. La madre participa activamente puesto que

se ha comprometido a facilitar su casa y a ayudar un dfa por

semana.

S

El orden en que se desarrollan las tareas del dfa puede ser

(28) ,

flexible, siempre que se cumplan los planes y las activi-

gades correspondientes. Los niflos generalmente comienzan

3

(29)

el dia cantando canciones en inglés y en espafiol, y siguen

(30)

repasando y aprendiendo nuevos conceptos en espaiflol.,

Después la tutora puede presentar la leccibn de inglés como

(32)

segundo idioma empleando varias técnicas para animar a los

nifios a que usen el inglés en un ambiente natural. Después

|
14Y
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de la leccibn de inglés como segundo idioma, puede seguir

(33) . ) (34)

una cancibn con ejercicios y algfin juego al aire libre.

Luego los nifios regresan para aprender mfs conceptos en

(35)

espafiol por medio de actividades que emplean el sentido

(36) o -
del tacto y el concepto de tamafios y formas.

- (37) .
La -leccidn del dfa se puede terminar a medida que los nifios
N\ ’ ’ )
2

(38)

1 srepasan vocabulario y frases blsicas en inglés. Se anima

]

°constag§emente a las madres a que ayuden con la leccidn del

. . ' (39)

dfa para que se familiaricen con técnicas que les ayude a

.

ensefiar a sus propios hijos.

(ko) -
Como parte de las actividades culturales se les epsefla a los

(L1) .
nifios a batir el chocolate con un®molinillo y también a hdcer
I




(42)
pifiatas y tortillas.

(43)

Al terminar la clase, la tutora llevalos nifios a sus

]
casas, y luego regresa al centro pre-escolar por dos horas

(L)

para planear la prdxima leccibn y evaluar las actividades

del dfa. . ) . . (.
(k5) : ,
El programa también pide la cooperacibén de escuelas
’ A
. . . : . v
locales, lo- cual permite que los nifios tengan oportunidad
(u6) - (b7)
~de tratar a otros nifios mayores que ellos.

- -
/ - L '

/ (48)

.Una de las actividades més importantes es dar paseos a

4

v

lugares de interés para los nifios. Por ejemplo, los nifios

L]

.

visitan un sembrado de calabazas para ver cdmo se cultiva

este vegetal, y a4l dfa siguiente pueden comer calabaza

T 1k6°

14w




(49)

asada. La visita a la estaci®n de bomberos es algo

(50)
que fascina a los nifios. Fl pan dulce siempre es una

-

v

. (51)

golosina sabrose para los nifios, y agquf también prueban

las tortillas, calientitas del comal, con mantequilla y sal.

(52)

. X oY
Se cuentan cuentos en la biblioteca, y para deleite de

(53) (54) .
todos, hay dfas de sol en el parque y paseos a la playa,

(56) -

Hacer una visita a un kindergavten bilingiie y conocer al

» v . (57)

Pirector de la escuela, a la enfermera, y a los nifios que.

(58)

pronto serfn sus compafieritos de clase, prepara a los nifios

para el prdximo paso, que ciertamente es grande,

&

’

b

. «

La participacidn de los padres es de suma importancia,

0

' (59) :

Las madres, y cuando sea posible los padres, no s8lo

&

3




(60)

participan en las lecciones, sino también van a lac cenas,

(61)

a los paseos o excursiones y, tal vez lo més importante,

(62)

comparten la mfisica y el arte de su rica herencia

cultural.

(63)

La clausura .. flo escolar incluye la graduacidn con una
ceremonia muy especial y los diplomas--para el deleite ¥y

(64)

orgullo de los padres y de los nifios .

Los buenos resultados obtenidos por medio de pruebas
confirman nuestra certeza que, al proporcionar las riquezas
preciosas de lenguaje y cultura durante esta edad crfitica,

10s niflos Méjico-Americanos podrén estar seguros de
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encontrar el camino hacia una buena carrera escolar,

(Transparencias #65-68 - nifios cantando)
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